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Proverbs and Sayings in Developing
Linguo-Cultural Competence among High
School Students

bakTbifanveBa An3a CepikKpi3bl

MarmncTpaHT Kadeapbl METOAMKA NPeNoA0BaHNA MHOCTPAHHOMO A3blKa ATblpayCKOro
YHUBepcuTeTa MMeHn Xanena [Jlocmyxamezosa

Hay4HbIn pyKOBOANTEND:

JleoHoBa Anna MiBaHOBHa

Annotation: Linguo-cultural competence refers to the ability to understand and effectively
communicate in a foreign language while also demonstrating awareness and sensitivity to cultural
nuances. The study investigates the use of proverbs and sayings as pedagogical tools to enhance
language learning and cultural understanding. Through a comprehensive analysis of existing
literature and empirical research, the dissertation aims to shed light on the effectiveness of
incorporating proverbs and sayings in language education curricula. The findings will provide
valuable insights into the impact of these linguistic and cultural elements on high school students'
language proficiency, intercultural communication skills, and overall linguistic and cultural
competence. The research outcomes will contribute to the existing body of knowledge in language
education, providing educators and policymakers with evidence-based recommendations for
designing effective language learning programs that foster linguo-cultural competence among
high school students. [1].

Key words: role, proverbs, sayings, linguo-cultural competence, development, high school
students, language learning, cultural understanding, pedagogical tools, language education,
effectiveness, language proficiency, intercultural communication skills, linguistic competence,
cultural competence, literature review, empirical research, educational impact, language
proficiency, language learning programs, evidence-based recommendations.

Language and culture are intertwined, with each playing a vital role in shaping effective
communication and understanding. In the context of high school education, fostering linguo-
cultural competence among students is of utmost importance. This article delves into the role of
proverbs and sayings as potent tools in developing linguo-cultural competence among high school
students. By examining the educational impact of proverbs and sayings, this article aims to shed
light on their effectiveness in enhancing language proficiency, intercultural communication skills,
and overall linguistic and cultural competence.

Exploring the Cultural Essence:

Proverbs and sayings are rich linguistic expressions rooted in the cultural fabric of a society.
They encapsulate the collective wisdom, values, beliefs, and social norms of a community. When
high school students engage with proverbs and sayings, they delve into a cultural treasure trove,
unraveling deeper meanings, cultural references, and implicit messages embedded within these
linguistic gems. This exposure enables students to gain a profound understanding of the target

language and the cultural contexts in which it is used.
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Enhancing Language Proficiency:

Proverbs and sayings provide high school students with practical examples of language
usage, idiomatic expressions, and rhetorical devices. By actively engaging with these linguistic
tools, students sharpen their language skills, including listening, speaking, reading, and writing.
Proverbs and sayings challenge students to decipher meanings, explore connotations, and employ
them appropriately in various communicative contexts. This active involvement enhances their
fluency, comprehension, and overall language proficiency. [2].

Cultivating Intercultural Communication Skills:

Proverbs and sayings act as cultural bridges, enabling high school students to develop
intercultural communication skills. Through exposure to proverbs and sayings from different
cultures, students gain insights into diverse perspectives, beliefs, and social values. They learn to
navigate cultural differences, interpret non-literal expressions, and adapt their communication
styles accordingly. This heightened cultural sensitivity fosters empathy, respect, and effective
cross-cultural communication.

Recommendations for Educators and Policymakers:

Based on the research and evidence presented, educators and policymakers are
encouraged to integrate proverbs and sayings into language learning curricula at high schools. This
integration can be facilitated through interactive activities, cultural discussions, and exploration of
idiomatic expressions. Furthermore, teacher training programs should emphasize the pedagogical
potential of proverbs and sayings, equipping educators with the necessary tools to effectively
incorporate them into their instructional practices. Linguistic and cultural elements into language
education, educators can foster language proficiency, intercultural communication skills, deep
cultural understanding, and a sense of global citizenship among high school students. Proverbs
and sayings serve as powerful resources that engage students in meaningful language learning
experiences while immersing them in the richness of cultural diversity.

To maximize the benefits of incorporating proverbs and sayings, educators can employ various
strategies. They can introduce proverbs and sayings through interactive activities such as group
discussions, role-playing, and storytelling, allowing students to actively engage with the language
and cultural contexts. Additionally, educators can encourage students to explore proverbs and
sayings from different cultures, fostering curiosity, empathy, and respect for diverse perspectives.
This exposure to a wide range of linguistic and cultural expressions expands students' linguistic
repertoire and enables them to navigate cross-cultural interactions with confidence. Furthermore,
technology can be harnessed to enhance students' engagement with proverbs and sayings. Online
platforms, language learning apps, and digital resources offer opportunities for interactive
learning, virtual cultural exchanges, and collaborative projects that incorporate proverbs and
sayings. Such technological tools provide students with accessible and dynamic ways to explore
and internalize linguo-cultural competence.

Educators and policymakers must recognize the significance of proverbs and sayings in developing
linguo-cultural competence and include them as essential components of language education
curricula. Professional development programs should be offered to educators to enhance their
understanding of the pedagogical approaches and effective integration of proverbs and sayings
into their teaching practices. Additionally, collaboration between language educators, cultural
experts, and community members can provide a holistic approach to promoting linguo-cultural
competence among high school students. [3, 4].

Moreover, the benefits of developing linguo-cultural competence among high school
students extend beyond language learning. The acquisition of such competence enables students
to engage with different cultures, challenge stereotypes, and develop a broader worldview. It
promotes tolerance, empathy, and open-mindedness, essential qualities for global citizens in
today's interconnected society. By actively exploring proverbs and sayings, high school students
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gain insights into cultural values, norms, and societal expectations. They become attuned to the
subtle nuances of language usage and develop an appreciation for the context-dependent nature
of communication. Through the study of proverbs and sayings, students learn not only the literal
meanings but also the underlying messages and wisdom they convey. This deep understanding
enables them to communicate effectively and respectfully within diverse cultural settings. The use
of proverbs and sayings also encourages critical thinking and analysis. Students are prompted to
reflect on the cultural implications and applications of these linguistic expressions. They learn to
analyze the social, historical, and moral dimensions embedded within proverbs and sayings. This
analytical approach nurtures their ability to think critically, evaluate information, and make
informed judgments, skills that are invaluable in navigating an increasingly complex world.

Additionally, the incorporation of proverbs and sayings in language education helps
students develop their creative and expressive abilities. These linguistic expressions often contain
vivid imagery, metaphors, and poetic elements. By exploring and using proverbs and sayings in
various communicative contexts, students enhance their language proficiency, creativity, and
rhetorical skills. This linguistic versatility allows them to effectively convey their thoughts and ideas
while adapting to different cultural expectations and modes of expression. Furthermore, the study
of proverbs and sayings promotes cultural appreciation and respect. High school students gain a
deeper understanding of the diversity and richness of human cultures through exposure to a wide
range of proverbs and sayings from different linguistic backgrounds. This exposure fosters respect
for cultural differences and challenges stereotypes, fostering a climate of inclusivity and
understanding.

The use of proverbs and sayings as educational tools holds immense potential in fostering
language proficiency, cultural understanding, and critical thinking skills among students. To fully
harness the benefits of incorporating proverbs and sayings in education, educators can employ
various strategies that engage students actively and effectively. [5].

1) Contextualized Learning:

To create a meaningful learning experience, educators should introduce proverbs and
sayings in relevant contexts. Connecting them to real-life situations, literature, or cultural practices
allows students to understand their usage, cultural significance, and underlying values. By
providing a cultural and linguistic framework, educators enable students to grasp the deeper
meanings and applications of these expressions. One way to implement contextualized learning is
by incorporating proverbs and sayings into discussions or activities that relate to students'
personal experiences. For example, if discussing the proverb "Actions speak louder than words,"
educators can encourage students to reflect on instances in their lives where this proverb held
true or share examples from literature or historical events. By linking the proverb to familiar
contexts, students can better understand its meaning and significance. Literature can also serve
as a rich source for contextualizing proverbs and sayings. By examining how proverbs and sayings
are used in literary works, students can explore the cultural and thematic implications embedded
within them. This approach allows for a deeper understanding of the nuances of language, as well
as the cultural values and perspectives that shape communication.

Additionally, cultural practices and traditions provide a relevant context for understanding
proverbs and sayings. Educators can incorporate activities that highlight the use of proverbs and
sayings in specific cultural contexts, such as traditional ceremonies, folklore, or social interactions.
By exploring the cultural significance and historical background of these expressions, students gain
insights into the values, customs, and beliefs of different communities. By providing a cultural and
linguistic framework, contextualized learning enables students to make connections between
proverbs and sayings and the real world. It allows them to see how these expressions are used in
everyday life, how they reflect cultural values and norms, and how they contribute to effective
communication within a specific context. This approach not only enhances language
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comprehension but also promotes intercultural understanding and the development of critical
thinking skills. In conclusion, contextualized learning is a powerful strategy for introducing
proverbs and sayings to students. By connecting these expressions to real-life situations,
literature, or cultural practices, educators create a meaningful learning experience that deepens
students' understanding of their usage, cultural significance, and underlying values. This approach
fosters cultural and linguistic competence, enabling students to navigate diverse cultural contexts
with sensitivity and proficiency. [6].

2) Interactive Activities:

Engaging students through interactive activities helps them internalize the wisdom
encapsulated in proverbs and sayings. Role-playing, debates, and group discussions encourage
students to explore different perspectives, apply the expressions in context, and critically analyze
their implications. These activities promote active participation, collaboration, and deeper
comprehension of the cultural and linguistic dimensions of proverbs and sayings. Interactive
activities play a vital role in facilitating students' engagement and understanding of proverbs and
sayings. By actively involving students in the learning process, these activities provide
opportunities for them to apply and explore the meaning and significance of these expressions
within specific contexts. Role-playing is an effective interactive activity that allows students to
embody different characters or situations related to proverbs and sayings. Students can act out
scenarios that incorporate these expressions, enabling them to experience firsthand how they are
used and the impact they have on communication. Role-playing encourages creativity, critical
thinking, and empathy as students navigate the complexities of language and cultural interactions.
Debates provide a platform for students to discuss and argue various perspectives related to
proverbs and sayings. By exploring different viewpoints, students develop their analytical and
critical thinking skills. Debates also encourage students to articulate their ideas clearly, supporting
their arguments with evidence drawn from the cultural and linguistic context of proverbs and
sayings. This activity fosters active participation, persuasive communication, and the ability to
evaluate and interpret cultural nuances. Group discussions offer an opportunity for students to
collaboratively explore proverbs and sayings. Students can analyze the meanings, interpretations,
and applications of these expressions in different contexts. Through discussions, they can share
their personal experiences, cultural backgrounds, and insights related to proverbs and sayings.
Group discussions promote active listening, respectful dialogue, and a deeper comprehension of
the cultural and linguistic dimensions of these expressions. These interactive activities not only
engage students but also provide a space for them to critically analyze the implications of proverbs
and sayings. By actively participating in role-playing, debates, and group discussions, students
develop a deeper understanding of the cultural and social contexts in which these expressions are
used. They gain insights into the values, beliefs, and perspectives embedded within these linguistic
expressions, fostering intercultural awareness and sensitivity. [7].

Moreover, these activities encourage students to apply proverbs and sayings in context,
enabling them to develop their language proficiency and communicative skills. By actively
engaging with these expressions, students learn to adapt their language use to specific situations,
understand cultural nuances, and navigate intercultural interactions effectively. They also cultivate
their ability to interpret and analyze language and its cultural implications, promoting critical
thinking and a deeper understanding of linguistic and cultural competence.

In conclusion, interactive activities serve as valuable tools in engaging students with
proverbs and sayings. Through role-playing, debates, and group discussions, students actively
participate in exploring the cultural and linguistic dimensions of these expressions. These activities
foster collaboration, critical thinking, and deeper comprehension of the wisdom encapsulated
within proverbs and sayings. By incorporating interactive activities, educators create dynamic and
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meaningful learning experiences that enhance students' linguistic, cultural, and communicative
competence.

3) Comparative Analysis:

Encouraging students to compare proverbs and sayings across different cultures enhances
their intercultural understanding. By exploring similarities and differences, students gain insights
into cultural values, beliefs, and practices. This comparative analysis fosters empathy, respect, and
a broader worldview, enabling students to navigate cultural diversity with sensitivity and open-
mindedness. Comparative analysis is a valuable strategy that allows students to explore and
understand the cultural diversity reflected in proverbs and sayings. By examining and comparing
these linguistic expressions across different cultures, students gain insights into the values, beliefs,
and practices that shape communication in various societies. One approach to comparative
analysis is to select proverbs and sayings from different cultural backgrounds that convey similar
meanings or share common themes. Students can explore the similarities in the wisdom
encapsulated within these expressions, highlighting the universal principles and values that
transcend cultural boundaries. This exercise promotes empathy and a recognition of shared
human experiences, fostering a sense of global inter connectedness. Conversely, students can also
examine proverbs and sayings that reflect distinct cultural perspectives and values. By analyzing
the differences in language usage, metaphors, and cultural references, students gain a deeper
appreciation for the unigueness of each culture. They learn to recognize and respect diverse ways
of thinking, communicating, and expressing wisdom. This comparative analysis encourages
students to challenge stereotypes, broaden their worldview, and develop cultural sensitivity. To
facilitate comparative analysis, educators can provide resources that present proverbs and sayings
from different cultures side by side. Students can discuss the similarities and differences, exploring
the cultural contexts in which these expressions are used and the underlying beliefs and values
they convey. Encouraging students to share their own cultural perspectives and interpretations
fosters an inclusive learning environment that promotes mutual respect and understanding.
Through comparative analysis, students develop intercultural competence, which is essential in
today's globalized world. They learn to navigate and appreciate cultural differences, fostering
effective communication and collaboration across diverse contexts. This strategy not only deepens
their understanding of proverbs and sayings but also cultivates their ability to critically analyze and
interpret cultural expressions and practices.

In conclusion, comparative analysis is a valuable strategy for exploring proverbs and
sayings across different cultures. By comparing and contrasting these linguistic expressions,
students develop intercultural understanding, empathy, and respect. This approach broadens
their perspective, challenges stereotypes, and enhances their ability to communicate and
collaborate across cultural boundaries. Comparative analysis fosters a deeper appreciation for the
richness and diversity of human cultures, promoting intercultural competence and global
citizenship. [8].

4) Technology Integration:

Leveraging technology can enhance the accessibility and engagement of proverbs and
sayings. Digital platforms, language learning apps, and online resources provide students with
interactive exercises, multimedia content, and virtual cultural experiences related to proverbs and
sayings. Incorporating technology-based tools ensures flexibility, interactivity, and a dynamic
learning environment for students.

Technology integration offers exciting opportunities to enhance the accessibility and
engagement of proverbs and sayings for students. By incorporating digital platforms, language
learning apps, and online resources, educators can provide students with interactive exercises,
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multimedia content, and virtual cultural experiences that deepen their understanding and
appreciation of these linguistic expressions.

One way to leverage technology is through the use of language learning apps and online
platforms that specifically focus on proverbs and sayings. These platforms offer a wide range of
activities, such as quizzes, games, and flashcards, designed to help students practice and reinforce
their understanding of these expressions. Through interactive exercises, students can test their
knowledge, explore different interpretations, and engage in meaningful language practice.

Additionally, educators can utilize multimedia resources, such as videos, audio recordings,
or podcasts, to provide students with authentic examples of proverbs and sayings in context. This
multimedia content exposes students to diverse cultural contexts and enhances their listening and
comprehension skills. It also allows students to observe the gestures, intonation, and facial
expressions associated with these expressions, further enriching their cultural understanding.

Virtual cultural experiences can be facilitated through technology, enabling students to
explore the cultural origins and practices related to proverbs and sayings. For example, students
can participate in virtual tours of museums or cultural sites that showcase artifacts, artwork, or
exhibits related to these expressions. Online discussions or video conferences with native speakers
or experts can provide students with firsthand insights into the cultural significance and usage of
proverbs and sayings. Technology integration also allows for flexible and personalized learning
experiences. Students can access resources at their own pace, revisit content as needed, and
engage with interactive materials that cater to their individual learning styles. Online platforms
can track students' progress and provide immediate feedback, allowing educators to monitor their
performance and provide targeted support when necessary.

Moreover, the integration of technology expands students' exposure to a wider range of
proverbs and sayings from different cultures and languages. Students can explore and compare
expressions from various regions, broadening their intercultural understanding and linguistic
diversity.

It is essential for educators to guide students in using technology effectively and
responsibly. Educators can curate and provide a selection of reliable online resources, ensuring
that students engage with accurate and culturally authentic content. They can also facilitate
discussions and reflections on the benefits and limitations of technology, encouraging students to
critically evaluate the information they encounter and the impact of technology on language
learning and cultural understanding.

In conclusion, technology integration offers a range of opportunities to enhance the
accessibility and engagement of proverbs and sayings for students. By leveraging digital platforms,
language learning apps, and online resources, educators can provide interactive exercises,
multimedia content, and virtual cultural experiences. Technology integration ensures flexibility,
interactivity, and a dynamic learning environment, enabling students to deepen their
understanding, practice language skills, and explore diverse cultural contexts associated with
proverbs and sayings. [9].

5) Community Engagement:

Collaborating with the community enriches the learning experience surrounding proverbs
and sayings. Inviting guest speakers, such as cultural experts or native language speakers, allows
students to interact with individuals who can provide authentic insights into the cultural context
and usage of proverbs and sayings. Community partnerships also offer opportunities for cultural
events, field trips, or service-learning projects that deepen students' appreciation and application
of linguistic and cultural competence.

Community engagement plays a vital role in enriching the learning experience surrounding
proverbs and sayings. By collaborating with the community, educators can provide students with
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authentic insights, cultural experiences, and opportunities for real-world application of linguistic
and cultural competence.

One way to engage the community is by inviting guest speakers who are cultural experts
or native language speakers. These individuals can share their personal experiences, stories, and
knowledge about the cultural significance and usage of proverbs and sayings. Guest speakers
provide students with a unique perspective and firsthand understanding of how these expressions
are woven into the fabric of a particular culture. Students can interact with them, ask questions,
and engage in meaningful conversations, fostering a deeper appreciation and understanding of
the linguistic and cultural contexts of proverbs and sayings.

Community partnerships also offer opportunities for cultural events, field trips, or service-
learning projects related to proverbs and sayings. For example, educators can collaborate with
local cultural organizations, museums, or language institutes to organize cultural events or
workshops that showcase the rich heritage and traditions associated with proverbs and sayings.
Students can actively participate in these events, experiencing cultural performances, engaging in
hands-on activities, and immersing themselves in the cultural context of these expressions.

Field trips to culturally significant locations or communities can also provide students with
a deeper understanding of the practical application and cultural context of proverbs and sayings.
Forinstance, visiting a multicultural neighborhood or a historical site associated with proverbs and
sayings allows students to observe how these expressions are used in everyday conversations,
rituals, or ceremonies. These field trips provide students with a firsthand experience of the cultural
diversity and allow them to make connections between the expressions they have learned and
their real-world usage.

Furthermore, educators can integrate service-learning projects that involve the application
of proverbs and sayings in community engagement activities. For example, students can
collaborate with local community organizations to create educational materials, workshops, or
presentations on proverbs and sayings that can be shared with a wider audience. By actively
applying their linguistic and cultural competence, students contribute to community
development, cultural preservation, and the promotion of intercultural understanding.

Engaging with the community not only enhances students' understanding and
appreciation of proverbs and sayings but also promotes social and cultural awareness, empathy,
and active citizenship. By connecting students with individuals from diverse backgrounds and
providing them with opportunities to engage in cultural events and service-learning projects,
educators foster a sense of belonging, respect for cultural diversity, and a broader worldview
among students.

In conclusion, community engagement is a valuable approach to enriching the learning
experience surrounding proverbs and sayings. By inviting guest speakers, organizing cultural
events, facilitating field trips, and incorporating service-learning projects, educators provide
students with authentic insights, cultural experiences, and opportunities for real-world
application. Community engagement fosters a deeper appreciation of the linguistic and cultural
contexts of proverbs and sayings, promotes intercultural understanding, and empowers students
to actively apply their linguistic and cultural competence in meaningful ways. [10].
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MY3bIKA M¥TAJTIMIHIH XOPMEH
R¥YMDbIC RACAYLA LWbIFAPMALLBIIBIK,
RABIJTETIH KAJIBITTTACTBIPY

Afawosa 'ynHapa MacanxaTKbl3bl
KasakcTtaH Pecnybankacel, TypkictaH obabickl, KeHTay K., C.baliTepekos aTbiHAAFbI
Bananap ca3 mekTebiHiH, OKbITYLLbICHI

My3blKa MaHi MyFaniMiHiH XOPMEH KYMbIC icTeyre Aaspnay yaepiciHae neaarornkanbiK-
MCUXONOTUANBIK SPTICTIK HEri3iH KaAbINTacTbIpy, LWbIFAPMAaLLbIAbIK KabineT, ic-apeKeT KeHiHae 63
OMNapblH KenTereH fynamanap e3[epiHiH, eHOeKTepiHAe Kasbin KanablpraH. AZaMHbIH, Keke
6acblH, KabineTTepiH AambITyAbl yAbl Aana ovwsbinaapbl Y.BanuxaHos, 9n-Papabu, Abal
TYXbIPbIMAAPbIH, Ke3KapacTapblH TUIicTi eHOeKkTepiHae 6OingipreH. KepHekTi neparortap
K.O.YwnHcknn, bl.AnTbiHcapuH, B.A.CyxomnumHckuii, A.C.MakapeHKko KabineTtrepadi AambiTy
KONOAPbIH KapacTbipFaH.

Peceit fanbimgapbl [.CAnbtwynnep, A.l.AHaHbes, O.K.BabaHckuit, J1.C.BbiroTckui,
B.B.[daBbigos, B.C.MnbuH, B.A.KpyTeurmin, T.B.Kyapasues, A.H./leoHTbes, H.C./leiTec, /1.B.3aHKoB,
5.M.Tennos, T.6., coHaan-ak pecnybinKambI3ablH, KEpHeKTi fanbimgapbl  T.T.Tasxibaes,
K.B.*apbikbaes, M.M.MyKaHOB T.6. ©3 eHbOeKTepiHAe »KeKe Ty/afaHbl AaMbITy MICenecCiHiH,
TEopUACbl MEH MPAKTUKACbIHbIH, HEri3iH KanafaH, LWblFapMallbliblk KabineTTiH AamybiHbIH,
MCUXONIOTMANDIK HETI3AEPIH, WbIFAaPMaLLbIAbIK MPOLECTIH, KYPbIAbIMbIH 3€PTTErEH.

My3blKa MaHi MyfaniMiHIH KbI3METI - NeaarornmKkasblK, My3blKaTaHbIMAbIK, afapTyLblabIK
YKOHE MYy3blKa/bIK-OPbIHAAYLWbIbIK, COHbIH, iLLIHAE OHbIH, Kypamaac TyYpiHiH 6ipi 6oabin caHanaTbiH
XOPMEH YMbIC iCTey SpPEeKeTiH KapacTblpadbl. TaxKipnbe KepceTin oTblpfaHAan, e3iHiH, iciHe
WbIFapMaLLbIAbIKNEH KapalTbiH My3blKa MyFasliMiHe MeaarorMka, ncuxosiorma, My3sblKasblk eHep
canacblHaH 6inim anymeH bipre, TynFaHbIH, KaCiOU-LLbIFAPMaLLbI/IbIK 21eyeTiH benceHaeHaipyre,
Kacibn - WblFapMallbl/iblK 6enceHaiNikKe ¥ofapbl MOTUBALMABIK AaAPAblFbiH Ka/bINTacTblIpyFa,
Kacibn aepbecTikke, acipece XOPMEH XYMbIC iCTey SpeKeTiHe biKnan eTeTiH epeklle Ty/fablK,
KacnetTepdi, apHanbl 6iniMm MeH iCKepAiKTI MeHrepy KaskeT.

My3biKa NaHi MyFafliMiHiH XOPMEH KYMbIC »KacayAarbl K3CiOW Ky3blp/blfbl, XOPMEH HYMbIC
acayfa [Aaap/blfbl, OHbIH XOP Y)KbIMbIH Kypa 0Oiny ickepniri meH my3blKanbliK LblFapMaHbl
eHAeYAEeri }aHe MeHrepTy NPOLECIH YMbIMAACTbIPYAafbl iCKepAiriHeH KepiHei. XOpMeH »KYMbIC
¥acayaafbl 4aapblK NPOLECiHAE My3blKablK WbiFapMameH *KymbliC 6apbicbiHaa 6inim anywbinap
WbIFapPMa aBTOPbIHbIH, alnTalblH AereH OMbIHbIH, TYMKi MafblHACblH TYCiHeAi, OHbl OpblHAAYAbIH,
TY)KbIPbIMZA@MaACbiH  Kypaapbl, My3blKanblK  OelHeHi  TbiHAAPMaHfa  KeTKisy TacinaepiH
oMnacTblpadpl, WbIFAPMaHbIH TEPEH Ma3MYHAbIK MaHIH aHfapadpbl. Anaaa erep, XopAplH, ic -
SpEeKeTi npoueciHae AMPUNKEPAbIH, KaCibW - WblFapMallbliblK KabineTi, OHbIH TyAfa/blK *KaHe
KOTHUTMBTIK KepiHiciHae 6onmaca, oHAa 6yn npouecc XOopAbl LblFapMallblAbIKTbl TypFblAa
Ka/bINTacTblpyAa, Ty/AfaHbl ©3AirMeH LWblFapMaLlbinbIKTbl TYPFblAa AaMbITyAa, ewbip *KaHablk,
aKkenmenai [1].

LLIblrapMallblnblk KabineTi TyciHiriHae eki ke3kapac bap:

BipiHwWici, 06beKTUBTI KaHablKkNneH BanNaHbICKaHHbIH, }KaHE 31eYMETTIK MaHbI3bl bapabiH,
6opiH WhbIFapMallblablK benceHainik aen TyciHea,.

EKiHLWI Ke3Kapac OKy 9peKeTiHiH, WbifapMallblNblKNeH YHUAeCTipifreHiH atan KepceTea,,
ONTKEHI OKYLLbI YLLIIH OKY *KYMbICbIHbIH, Kalcbl 6ip Typi 6oaMachkiH KaHanblKneH 6annaHbICTbl, CON
cebenTi OKylUblNapAbl OKY - TaHbIMAbIK dPeKeT BapbICbiHAA YMbIMAACTbIPbIAFAH Kacibn Binimai,
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iCKepAiK NeH AafablHbl LWblFAaPMaLLbINbIKNEH Kabblaaayfa YMpeTy KaxKeT. OpuHe, Binim anylibinap
OKYy NpoLleciHae KyHDe - KyH »aHa blK awaabl geyre 6onmanabl, sntceae onap OinimHiH *KaHa
KblPbIH ©34iriMeH TaHW OTbIPbIM, OHbl B3I YLWIiH ¥acaybl Kepek.

EKiHWI Ke3kapac 6i34iH, 3epTTeyimi3a YWiH aca MaHbi3abl. OWUTKEHI XOPMEH MYMbIC
acaydafbl Jasp/iblK NpoUeciHAe OKyLbIHbIH ©3i bypbiHHaH Oapluara TaHbIMan eckifeH KaHa
benrinepai awa oTbipbin, eH 6ip KapanambiM XOPMeH OpbiHAaNaTbiH LblFAPMaZiaH TepeH,
MafblHaAbl CYNY/bIKTbl Ce3iHe OTbIPbIM, My3blKablK LblFAPMaHbl KOPKEMAIK LbIFapPMaLLbIIbIK,
HoNMbICKa AeniH KeTepMeiel OTbIPbIN, *KaHa KYHAbIAbIKTapAbl TyblHAATa anadbl.

My3blka MyfafliMi OKYy MNPOLECIH YMbIMAACTbIPYAA OKbITYAbIH 2pTypAi Tacinaepi meH
dopmanapblH KOA4aHa OTbIPbIM, OKYLWbIIAPAb! WblFaPMaLLbIIbIKKA bIHTaAaHAbIPaabI.

Meparornkanbik oPTICTIK Maceneci y3ak yakblT 6oibl fanbimaapablH eHbekTepiHae
MYFaniMHIH ~ KbI3MeTIHAEr YeKe LWblFapMallbiablK  NPUHUMNTIH  9PTYPAI  KepiHicTepimeH
HannaHbICTbl MacenenepiH, KeH CnekTpiH Tikenen Hemece KaHama TyYpAe KepCeTeTiH Tayescis
fblnbiMM  mMapTebere une 6onfaH Kok. COHbIMEH KaTap, KepKkemaik KabinettepaiH o3i
WbIfapMmallblNblK KabineTtepaiH epeKkwe Typi peTiHae bGipHewe peT alTbiabin, Gearini Bip
[apexene eHepTaHyLWbINAP, KBPHEKTI TeaTp KapaTKepaepi-pexkmccepnep, aktepaep KaHe 1. 6.
K. C. CtaHuncnasckuii, B. . Hemunposuy-aHueHko, E. b. BaxTaHros skaHe Hackanapbl akTepik-
PEXUCCEPIK WebepnikTiH, MeTeKWi 31eMeHTTepiHe KaTbiCTbl ©3 Ce34epiH anTTbl. byn
3N1eMeHTTEePAiH Ka3ipri MyfaniMHIH *KeTKINIKTI KeH neaarormkanblk TEXHMKACbIHA eHYiHe KeneTiH
60/1caK, OHbIH, LLIbIFAPMALLbINbIK AapablfblHbIH Oy 6Te MaHbI3Abl XKafblHa Kelbip yaKbiTKa AeMiH
apHalbl  FbIIbIMU-3€PTTEY KYMbICTapblHAa A3, MNeAarornKkasnblK, —YHUBEPCUTETTEPAIH, OKy
KypcTapblHAa A3, WblH MaHiHAE KYHAENIKTI oKy TaxipnbeciHae Ae MaHbi3abl MaH bepinmereH.
MyFaniMHiH, Kacibi TabufaTTa caxHa/blK EKeHAirH nejarorMkanblk ©3apa  apeKeTTecyaiH,
NCUXONOTNANBIK BaCTaNyblHbIH }KOFapbl ASPEXKECiH KepceTeTiH daKTinep Asnenaeni, MyHAa OHbIH,
Wwebepniri cabak, sKypPri3ydiH sKeke CTUAIHAE, OKYLLbIIAaPMEH KapbiM-KaTblHaCTa, OKY iC-apeKeTiHae
OHe ofaH TbiC Kepaepae banKkanagpl. ©3iH — 63 peTTey aAicTepiHAeri epKiHAiK, TabUFUbIK,
ynecimainik — byn negarornkanbik KEPKEMAIK Aen aTanaTbiH KYObIAbICTbIH, HEri3ri KOMNOHEHTTEpI,
OHblH, MaHbI3Abl X3HE Ma3MyHAbl CUNATTamanapblH aHbIKTay aAaMHblH, LWblFapMaLlblAbIK,
MYMKIHZIKTEPIH »KoHEe onapAblH Ke3-KenreH TaHbIM —canacblHAafbl OenceHai  e3repeTiH
bYHKUMANAPbIH TEPEH, XKoHEe XaH-KaKTbl ECKEPYCi3 MYMKIH eMec.

Meparornkanbik XaHe akTep/iK KbI3METTIH e3iHAiK epekLweniri 6ap ekeHAiri Typanbl, atan
antkanaa O. C. bynatoBa MbiHaHbl KepceTed:

- Bipnecin »KymblIC Kacayaa Myfanim TeaTp eHepiHAeri akTepre KapafaHaa ayanTopusmeH
MaHbI3abl pen aTkapadpl. MyfanimHiH Kacibi Kypaenipek, enTKkeHi on bananapfa Tuecini, an
CaxHaafbl CypeTLli e3 KelinkepiHiH benHeciHae emip cypeai;

- Myfanim cabaKkTa Y/IKeH epKiHAIKKe Me, OUTKEHI 01 KaXKeTTi yakbITTa cabaKTblH Ma3MyHbIH
e3repTe anadbl. AKTep MyHAan MYMKIHAIKTEH aMblpbliFaH, pexuccepnik wewim weHbepimeH
LUEKTENTEH;

- MyFaNiMAiK MaMaHbIKTafFbl PEMHKAPHAUMA OHepi akTepPAiK KepiHiCNeH Myaaem ConKkec
Kenmengi. MyfanimHiH ic-apeKeTiHAEer akTepiK KepiHICTEPAIH, epeKLIeniri-on ap yaKkbiTTa XaHa
Ty/fafa aHanmMmainapl, bipak e3i 6obin Kanagsl [2].

My3bika myfanimi meH Binim anywblnapabiH bipneckeH apekeTi 601bIN TabblNaTbiH TONTbIK,
cabakTap, OKyLUblAApAblH OKYyfa KbI3bIFYLbIIbIFbIH apTTbipadbl, OKY SPEKeTiHiH cebenTepiHe
KafbIMAbl  bIKNAA Kacalzbl, LWblIFAPMaLLbINbIK 2neyeTiH benceHaeHaipeani. byn  »Kymbic
dopMacbiHblH, M3Hi TOMTafbl OKYLbINAP CaHbIMEH alKblHAAAMalabl, onapablH,  bipnece
YMbIMAACKAH iC - 9peKeTiMeH alKblHAaNaabl.

OKbITYAbIH, YXKbIMAbIK *KYMbIC GOPMaNapbiHbIH, CbIHbIN XOPbIH YMbIMAACTbIPYAAFbl TUIMAINIT
CO/l, MYH/ZA OKYLLbINAP MEH OKbITYLLIbIHbIH 63apa benceH/i apeKeTTecTiri MeH LblFapMallbinbIK,
H6enceHainiri 6apbiCbiHA@ XOp LWblfapMacbliHbIH, AaybiCTapbl  MeHrepTineai, My3blKanblK -
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WblFapMallblblK NPOLECKe KaTbiCyllblnapapiH, 6api 6ip - 6ipiHiH, AaybicbiH TbiHAAMN, ©3apa
ynnecimainik tabyra, AblObICTbI MHTOHALMANBIK TYPFbIAA Ta3a Kypyfa Tbipbicadbl, LblFAaPMaHbIH,
MY3bIKa/bIK - OPbIHAAYLWbIbIK TanabblH Kacibn aeHrenae opbiHAayFa TaanbiHaAbI.

My3blka MyFanimiHiH, Kacibu OanapnbiFbl KON [AEHTenni »KaHe Kemn MaKCaTTbl KYyMeHi
HbanKaTaabl, OHAAFbl My3blKa/lblK OHE 3CTETUMKANbIK - Kepkemaik 6inim bepy nesarorMkanblk,
6inimmeH ©3apa Tbifbi3 HaNaHbICTbI.

bi3 @3 3epTTeyimizge My3blka MyfFanimaepiHiH Kacibu ic - opeKeTi KypblibIMbliH €Ki
KOMMNOHEHT OOMbIHIIG KapacTblpambl3: Kaanbl MNedarornkanblK — KoHe  My3blKanblK ——
LWbIFAapMaLLbIbIK,.

MyFfaniMmHiH, Kacibu ic - apeKeTiHiH »Kanmnbl neaarornmkasnblk KOMMOHEHTIHIH, Ma3MyHbl
OKbITYAbl *OCNap/say MeH MaKCaT, MIHAETTepAi NPaKTUKa Ky3iH4e iCKe acbipydbl, OKYLIbIHbIH
TaHbIMAbIK, WblFapMaLlbl/iblK BenceHainiri apKblabl Kacibu BiniMiH TONbIKTbIPYAbl, OKYLWbIAAP MEH
MyFanimaepaiH, e3apa KaTblHacblH KanbiNTaCTbIpyAbl, LIbIFAPMaLLbIIbIK KaFdal »Kacaydbl,
cabaKTaH TbIC iC - 9PEKEeTTi YbIMAACTbIPYAbl KapacTblipadb!.

My3bIKanblK, - LWbIFaPMaLLbIAbIK KOMMOHEHT ©0/1ca My3blKablK 6HepAdiH, TabufaTbl MeH
anKbIHAANaAb! KaHe MeKTenTeri oKy NPOLLeciH BiNiKTI ybIMAACTbIpyFa KaXKeTTi binim MeH ickepik
KYMECIH (My3bIKanblK - Nefarormkanblk, My3blKasblK - TEOPUANBIK, My3blKablK - OPbIHAQYLbINbIK,
MY3blKa/bIK - afapTyLLbINbIK) KapacTbipaapi.

KypblabiMFa XKacafaH Tanaay *anmnbl negarornmkanblk XaHe My3blKanblK - WblFapMallblaiblK,
KOMMNOHEHTTEPAiH, TyNfaHblH NPaKTUKANbIK iC - dpeKeTiHe KaxkeTTi HackanapmeH OailnaHbICTa
YOfapbl TYCiHAipMeae 601aTbiHbIH }KaHe Bonallak My3blka MyFaniMaepiHiH, Kacibu Aasp/bIFbIHbIH
Heri3iH KYpanTbiHbIH KepceTea,.

My3bIKaablK - NefarornkanblK OKbITY MYMbICbIHbIH, 3AICTEPIH, TeXHOAOorMAnapbl MeH
yMbIMAACTbIpbINFaH GopmanapbiH NalaanaHyabl OKbITY NpoueciH benceHaeHAipy Aen atanapl,
ONTKEHi onap Oinim anylWbiHbIH, OKY KYMbICbIHbIH, Bap/blK canacbiHAafbl OenceHai, e3girimeH
nepbec My3blKanblK — TEOPUASBIK *KoHE NPAKTUKAbIK SpeKeTiH KaMTaMachI3a4aHablpabl.

onbeTTe, NeaarorMkanbiK bIHTbIMAKTACTbIKTa GapAbifbiHa Gipaei miHaeTTenreH Tapbue
aaictepi 6onmanabl. CoHAbIKTaH Jadp aAicTeMeHiH, 6o/maybl MyFaniMaepaiH,  *KYMbICbIH
lIeKTenai, anTceae e3iHiH, LblFapMallblablK asaCblH YAanbl KeTinaipin oTbipyfa, a4icTeMenik
cunatTarbl  benrini npuHumMnTepai (TYTacTbiK MPUHUMNI, TYPAi  KaXKEeTTiNKTI Tanan eTeTiH
NPUHUMNTEP, TUIMAINIKNEH BacKkapy NPUMHUMMI, Kepi H6alnaHbic NPUHLMMI) Herisre ana oTbipbIM,
My3blKablK, Negarormkansik, kabinetrepimeH bipre 6inim, ickepnikTepiH AamblITyFa UTepmenens,.

Bonawak Mmy3bika MyFanimiHiH LWblFapMmallbiabliK 6enceHainirin KabineTiH AambITyablH,
Heri3ri npobaemacblHa KacafaH Tanday HaKTbl NeAarornkanbiK WapTTap aHbIKTafaH »Kardanaa,
XOPMEH }KYMbIC ¥acay apeKeTiHe KaxKeTTi TiMAi Kacibu TananTbl, Ty/1FablK canaHbl, apHaibl 6inim
MeH NeaarornkanblK ickepsik sKyheciH gamblTyfa 60naTbiHbIH KepCeTTi. bi3 ocbiHbIH, OapiH eckepe
OTbIPbIMN, My3blka MYFaNiMAEPIHIH XOPMEH YMbIC *Kacaydafbl LblFapMallbliblk KabineTiH
[AMbITYAbIH, KYPbINbIMAbIK MOAENIH acaablk (1 cypeT).

Ocblnaniia, negarorMkanblk IPTICTIH, OKy-Topbue npoueciHiH, axbipamac bOeniriHe
aHanfaH KepKeMAiK KyOblabiC peTiHAeri maHbi3Abl cunatramacbiHAa, eH anAblIMeH, e3apa
HbannaHbICTbl €Ki CaT epeKleneHedi: Oip KafblHaH, OHbl MeaarornKkanblK —iC-9peKeTTiH,
"TexHonormacbiHa" Kocy 6inim Bepy MiHAETTEPIH iCKe acblipyfa LWblFapMallbliblK, 31eMEHTTEPIH
eHri3efli, an eKiHWi *KafblHaH — OHbIH, iLIKi Ma3MYHbIHbIH, Tafbl Bip MaHbI3abl XKafbl 6ap, 6y KyHAOb
Xeke binim bepyai Toxipmbe agici peTiHAe KabblngayFa MYMKiIHAIK 6epepni, COHbIMeH KaTtap
r'YMaHUTaP/IbIK UMKA NaHAEPiH (My3biKa, 94ebueT, beliHeney eHepi KaHe T.60.) 3epTTey bapbicbiHAa
eHepAiH, apTypAi KybbiabicTapbiH Bafrananap.

My3blKa Myfanimi OKyLblNapFa oH YMPeTY Ke3iHae aAic - Tacinaepai AyPbIC XKyprize oTbipbIn,
H6ananap af3acbiHblH, BGipTiHAEN ecin Aamybl HGapbiCbiHAAFbl dH ATy annapaTbiHbIH, ©3repiciHe
HalnaHbICTbl 3aHAbINbIKTaPAbl KaTaH, binyi Kepek. MeKTenke KenreH 6-7 »acTafbl HanaHbiH,
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My3blKanblK, KeWnbip TyCiHiKTepi KanbinTackaH 6Gonagpl: H6ana - 6akwada, pagvo-teneamaap
apKblabl, My3blKasblK acnantapa onHan yMpeHyi, ap TYp/li KOHKypCTapfa KaTtbicybl, T.0. Myfanim
ocbl BinimaepiH o4aH api TOALIKTbIPbIMN, aHa My3blKablk TYCIHIKTEp 6epy apKblabl ecty
KabineTrepiH gambiTybl TiC. MeKTenke KenreH ap 6anaHbliH AblIObIC WbIFAPY annapaTbiH Tekcepin,
[EHCaYNbIKTAPbIHbIH, AYPbICTbIFbIHA Y/IKEH KeHiN ayaapy Kepek. Kenbip 6ananapapiH ecty
Kabinetrepi Halap, cenney KesiHaeri Tin MykicTiri 60aybl MyMKIH Hemece TamaKTapblHbIH,
aypy/ibifbl, AblObICTAPbIHbIH, Ta3a emecTiri (Kbipblagay) 60aybl MyMKiH. An, KepiciHwe kenbip
HbananapaplH, ecTy Kabinetrepi eTe »aKCbl AaMblfaH, 3epPeK ecTe cakTay MYMKIHAIT ae epekule
bonagpl.
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LWblFapMallbl/iblK
HOTUIKECI

1) oKyablH ilWKi MOTUBAUMACLIHbIH, KOfapnaybl; My3blKanblK LUWKAAaFbl  MNaHaepre A/
KbI3bIFYLIbINbIFbI MEH KarKeTTiflirHiH gamybl; 2) TyAfaHblH, LWbIFAPMaLLbIAbIK MYMKIHAIKTEpI,
LLIbIFAPMaLLbINbIK 91eyeTi HerisiHae Kacibu aarablnapbiHbIH, Aamybl; 3) ©3/iK KYMbIC NeH e34iK
6inim anyfa KaXKeTTiNiKTiH KanbinTacybl

1 cypeT - My3blKa MyfaniMiHIH XOPMEH KYMbIC Xacaydafbl
WbIFapPMaLUbINbIK KabiNeTiH 4aMbITyAblH, KYPbIIbIMAbIK MOAEN

My3blKa MyFaniMiHiH, 9H alTyblH AYPbIC YbIMAACTbIPY, aye3ai ecTy KabineTiH AgamblTaTbiH
KaTTblFynapapl Kymeni Typae eTKi3y, [aybiCTbl ayblpnaTnanTbliH KEHIN aye3di aHAep auTy -
OKYLWbITApAblH, ~ XOPbIMEH KYMbIC Kacaydafbl My3blKa MyFaniMiHIH  Heri3ri  KeseHaepi.
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LLIblFapMaLlbI/bIK - 9P aAaMHbIH 60MbIHAA ©3iHe TaH KacneT bonaapl, dpnHe o e3 aTa - 6babacbiHaH
Hemece aTa - aHacblHaH ap Hanara ap TypAi bepinyi MymKiH. An con KacueTTi, con KabineTrti ogaH
9pi JamblTnaca ON AambiMal Kanybl MYMKiH. bana MeKTenke KefreHHeH KeliH onapabiH,
HbolblHAafbl KabineTrepiH AamblTy, Topbueney yctasaplH, miHAeTi. MekTenke aeniH 6ananapabiH,
bolnapbiHaarsl KabineTttepi 6anabakluana Hemece otbacbiHAA OSHbIMN, CON KabineTTepiH KepceTe
6inreH 6ananap ga 6onaabl.

annbl 6ananapablH, 6apbiFbl, spUHE MeKTenke KenreHae Gipaen Aambin Kenmenai.
BolMbiHAA elWlKaHaaM Aa KabineTi »Kok agam bonmanapl, acipece «ay» AeMelnTiH agam boamanapl,
COHABIKTAH Aa onapAbiH, HoMnapbiHAarbl eHepaiH Kal canacbiHa H6eilim »aTKkaH KabinetTepiH
OAMbITY YLWiH My3blka cabafblH KyMeni KbI3blKTbl ©TKi3y, COHbIH illiHAe My3blka TbiHAAY,
OKYLIblNApAbIiH, ce3iM nepHenepiH 0ATYy apKbiibl ONapAblH,  LWblFapMaLlbiibIK  KabineTrepi
nambiTazbl. Kenbip oKyl binap KepKem CypeTke, Kalcblbipi aH alTyfa, 6bu Ouneyre, acnanTta
olMHayfa bOelim 6Honca, Kelbip OKylWblnapablH, OOMbIHAA aKbIHABIK, *Ka3yLWblAblK, aKTep/blK
TanaHTTap OyFbIN XaTybl MyMKiH. KallHap GynaKTbiH Ke3iH allkaHaam myfanimHiH Kyneni Typae
6inim Hepyi apkblabl BanaHbiH OOMbIHAAFLI OCbl KabineTrepiH gambiTyfa H6o0nadbl. TbiHAafaH
MY3bIKa/bIK LLblFapManapbliHa 6alnnaHbICTbl OKYLbINAPAbIH, ©34epPiHiH TYCiIHreHAepiH, Ke3 anapiHa
enecTeTKeHAepiH My3blkaHbl Tangay KesiHae TUiMAi cypakTap bepy apKbl/ibl KO3 XeTkizemis. Cabak
COHbIHAA KalTanan TbiHAAY, OKyLWbINAPAbIH 63 KWMAAbIH HaKTblIaHAbIPbIN, TUAHAKTbl TYCiHIK
HepynepiHe MyMKiHAiK TyFbi3aabl. OCbl TbiHAAFaH My3blKa/blK LLbIFAPMaHbIH, dyeHiH ecke caKkTan,
Ke3 anaplHa enecteTKeH TYCiHIKTepiH Kim Kanan beliHenein anaabl, con OGOMbIHILA CypeTneH
belHeneyre, oHriMe, oneH LWYyMaKTapblH KypacTbipyfa, MyciHaeyre 60naTbiHAbIFbIH @ Yidre
Tanceipma 6epy apKpiabl AambiTambld. Ocblnait Tancbipma bepyai saeTke alHanablpbim,
OKyLbINApAblH KabineTTepiH, yi TancblpMacbliHbiH OpbiHAAAY OapbiCbiHAA YHEMI Kaaafanan
OTblpFaHAa@ OKyLIbINAPAbIH, KAMCbICbIHbIH, OOMbIHAA KaHAah KacueT 6ap ekeHairiH 6akkan,
H6onawakTa ap HanaHbl Kal canafa Kapan benimaeyimis KepekTiriH binemis.

OKyllblNapFa My3blKanblK Oinim 6epy apKbiabl 0napablH, 60MbIHAAFbI KACUETTEPIH 0ATY,
[AMbITy VLiH cabaKTblH 2p ic-apeKeTiHe HalNaHbICTbI LbIFAPMaLLbIAbIK Tancbipmanap bHepin
oTblpfaH eTe Aypbic. Erep ae cabak eTe TapTbiMAbl, KbI3bIKTbl KypblafaH 60/ca, OKyllblnapfa
bIHTANAHAbIPATbIH 2P TYPAi Tacingep MeH aaicTepAi KOoAAaHa OTbipbin, Oonapfa 63 Kanaynapsl
H6olblHLWa Tanceipmanap H6epin oTbipyfa 6onaabl. ThiHAAFaH Kyire, ynpeHreH aHre 6annaHbICTbl,
He Bonmaca byriHri cabak TakblpblOblHa BalAaHbICTbI CYPETTEP Cay, SHriMe Kypay, 81eH Kypay,
9YEeH Kypay, MYCiH »acay, T.6, ©3 KongapblHaH KeneTiH eHepaepi OoMbiHWA Tancbipma bHepin
OTbIpyAbl XyMeneHaipin, apbip »kaHa cabakTbliH, 6acbiHAa Y1 TancbipmacbiH TeKcepy peTiHae 3-4
MUHYT yaKbIT 6enin Kajaafanan oTblpca, 9p OKYLUbIHbIH, OOMbIHAAFbI ©HEpre, fblbiIMFa AereH
benimainikTi, KacuetTi AambiTyra ©onadbl. Ocblnanila OKYLbINAPAbIH KaH - MKaKTblAblfbiH,
iCKepAiriH, KyY/ALWbIHBICbIH KanbiNTacTbipbin, ofapAbl eHbeKk eTyre, benrini 6ip HapcemeH
LWYFbINAAHbIN, KaCibM MamaHabliKka 6eT bypyFra bayarmbi3s.

MyHA@M  WbIFapMallblibiK  TancblpManapablH, HITUMKECIHAE CypeTwinep KepMECiH,
aKblHAAP aMTbICbIH, MYLLIAMPACbIH, *a3ylblaap NiKipTanacbliH YMbIMAACTLIPbIMN, OKYLUbIAAPAbIH
afnfa Kapar YMTbI/bICbIH, bIHTACbIH apTTbipyfa 6oiaabl.

My3blKanbl-neaarorMkanblk, — NpakTUKaga MaHbI3abl  My3blKaablK, — LblFAapPMaLLblbIK,
KabineTrepre aaeTTe MbiHa Keneci yw KabifeT »katadbl: My3blKablk ecTy KabineTi, putm cesimari
YKOHE My3blKasblK ecTe cakTay. by onablH AyPbIC EKEHIHE KO3 XKeTKi3eMniK.

«My3bIKanbIK €CTy» TePMUHI aaeTTe YAKeH bipak benricia masmyHra ne. bis HipiHwWigeH
MbIHa eKi YFbIMAbl € AAYbIC }KOFAP/IbIFbI» KOHE eCTyAiH «TeMBP» TYCIHIrH KapacTblpanblK,

My3blKaZla MaHbl3bl MafblHanapblHa AblObIC KOFAPAbIFbl KOHE PUTMAIK KO3fasbIC
aTaZbl, an TeMbp MaHpI3bl KoHe Ae OafblHbIW MafblHafa Me, COHAA: My3blKaHblH, OPTACbIH
Ka/lbINTaCTblPaTblH MaHbI3Abl My3blKaNblK Kabinetrepre maHbl3aay MeH opbiHAayFa 6alnnaHbICTbI
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NbIObIC KOFAP/bIFbl }KoHE PUTMAIK KO3FanbiCTapapl *KaTKbidyFa 6onaabl. COHAbIKTAH My3blKasblK,
ecTy KabineTi AblObIC *KOFAP/IbIFbl }KOHE PUTM Ce3rilTiriHe ykcac 60bin Tabblnaabl.

CoHbiMeH Oipre KabbingayablH MaHbi3abl GyHKUMANAPbIHA abCOMOTTI eMec »KaHama
YOFapblbIK KaTadbl. COHAbIKTAH MaHbI3Abl My3blKanblk KabineTrep KatapbiHa abcontoTTi ecTy
eMec, TEK KaHa KaHama ecTyi »aTKbl3yfa 6onaabl.

My3blKanblk, —ecTyfiH, MaHbi3abl GopmManapbiH 3epTTereHae - MefoAnANbIK  KaHe
rapMOHUABIK ecTy, - 6i3 MbiHaHaaM wellimre kengik. OnapabliH MaHbI3biHA eKi KabineT kaTaapl:
naatbl cesim, Hacwaka 6ip 6i3 OHbl IMOLMOHANAbl MYy3blKablK €CTyAiH efnecTeTyiH anTambi3.
CoHbIMeEH My3blKanblK ecTy KabineTi e3 anabiHa b6ip KabinetT gen KapacTbipyra 6oamanapsl. On
KemiHae eki KabinetTiH 6annaHbicbl 6obIN Tabblnaabl. My3blKanblK €CTy KoHe PUTM CEe3TilUTIri
KaTapblHAa My3blKa/iblK ecTe cakTay KabineTiH maHbi3abl My3blKanblk KabineT aen ecenteyre
H6onaapl ma? byn cypakka oK aen kayan bepyimisre ae 60naapl, ©MTKEHI ecTe cakTay, TaHy KaHe
OblBbIC KOFAP/AbIFbI MEH PUTMAIK KO3Ffa/bICTblH, OPbIHAAMYbl MY3bIKa/iblK E€CTY KaHe pPUTM
cesriwTiriHiH, nanga 6onybl Honbin Tabblnaabl. bipakTa TeOPUASbIK KaHe MNPAKTUKA/bIK
MacCesieNlepre cyMeHceK My3blKasiblK ecTe cakTaydblH Macenenepi TaycblaiManapl, 01ap KepiciHue
Ken cypakTap Tyfbl3adbl, 0N CypaKTap ecTe CcaKTay, OpblHAAY *KaHe My3blKaHbl TaHY apeKeTTepiHe
HalrnaHbICTbl. bipakTa «My3blkaa» ecTe cakTayfa DalnaHbiCcTbl Backa KabineTtep Typanbl ces
6onybl MymKiH emec. COHbIMEH, 3epTTey HITMXKeCiHe CyMeHCeK MaHbI3abl My3blKanbiK
KabineTTepaiH, yw TypiH benrinei anambis:

1. laaTbl cesim, on aereHi ayeH AplObICTbIHbIH, NaATbl GYHKUMANAPbIH 3MOLMOHANAb! TYPAE
aXkblpaTy KabineTi Hemece AblObIC XOFAP/bIFbIHBIH KO3FabIiCblH 3MOLMOHaNAbl ce3iHy. byn
KabineTTi HacKkalla aMoUMOHanAbl HemMece My3blKanbl eTyAiH KOMMOHEeHTI Aen aTayfa 6onaapbl.
NaaTbl cesim ayeHAi KabbinaaraHaa naaa 6onaapl. bananapapiH *KacbiHaa byn maxabbat KaHe
9HAj TbIHAAYFa KbI3bIFYLLbINbIFbIHAA NaAa 6onaabl.

2. My3blKanblk ecTy KabifeTiH enecteTy, 0N AereHi e3iHiH ecTy KabineTimeH epKiH Typae
KonaaHy. byn KabinetTi HacKkalla ecTy Hemece My3blKajblK eTyAiH KOMMNOHEHTI Aen anTyfa
6onaapbl. On BipiHLWI Ke3eKTe ayeHai ecTin opbiHAAYAa, 9H anTyada naga 6onaabl. On eH, »KoFapfbl
caTblnapaa nanga 6onatblH ecTy, iWwkKi ecTy. ON My3blKasblK €cTe caKTay MeH My3blKablK,
enecTeTyAiH 0pTacblH KaabINTacTblpaabl.

3. Mys3blkanbl - PUTMAIK ce3im o/ JereHi ayeHai TbiHAay KabineTiH benceHai Typae
Kabblnaay My3blKasiblK PUTMHIH, 3MOLMOHANAAbI MIHEPAiriH Kabblnaay. Mac kesae my3biKasbl
PUTMAIK ce3iMm My3blkaHbl ecTyae 6enrini 6ip KMmblagap MeH 0alnaHbICTbl KaHe Ae Tikenen
My3bIKablK PUTMAi KeTKi3yre nanaa 6onaabl.

OH cany - My3bika cabarblHAafbl iC - 9peKeTTiH, 6ip Typi. OH canyfa yMpeTyae oKyLlblAapabiH
My3blKaHbl Kabblngay AafabliCbl 6acTbl POib aTKapPaabl. OH AereHimi3 He? cofaH TOKTaNalblK. OH -
My3blka MeH ce3aiH bipniri faHa emec, OCbl apKblabl OpPbIHAAYLWbIHLIH 63 ce3imiH bingipyi. 63
ces3imiH opblHAAYLLbl 3H - apKbl/bl bepe anfaHaa faHa OpbIHAANAFAH SH TbIHAAYLWbIHbIH, Ce3iMmiHe
aCep eTin, My3blKa CbIpbIH TyCiHyre Ko awaasl. CabakTafbl oH cany - apbip OKyLWbIHbIH 63 ce3imMiH
My3blKa apKbl/bl KETKi3e binyre yMpeHyi, con apKblabl My3blKaHbl TEPeHipek Kabblngay npoueci.
OH XOPMEH Aie OpblHAANAbI.

XOpMeH SH anTy - OpblHAANATbIH WblFapMa apKbl/bl aBTOPAbIH, OMbIH YMbIMAACKAH Typae
MaHep/aen »KeTKizy. Xop Myluenepi VWiH eH Heri3rici — aBToOp OMbIH YFbiHbIN, Kepkem b6elHe
acayga benceHainik TaHbiTa 6iny. XopmeH aH anTyapbiH, 6inimaik maHi 30p. OKylblAap YLiH
OblObIC KacayaplH TYpAi Konaapbl - pernctpre, TeccuTypafa 6ainaHbiCTbl, 94e6u MasMyHbIH
[aybiC apKblibl bepe 6inin, gemai yHemaey, *anfacTbipa any TacingepiH bipnece meHrepy
Ka*keTTiri Tyaabl. Con apKblabl OKyLbIAAPAbIH My3blKaHbl eCTe cakTay KabineTi MeH Tanfambl ecin,
MaHepaen opblHAAy Webepniri apTaabl. XOPMEH aH alTy AereHimi3 - aHAj Kyp KaTtan anTy emec
WbIFAPMaHblH, KOPKEMAK MaHiH cesiHe »aHe TyciHe opblHaay. OpbiHAAYLWbIAbIK LIebepiKTi
MeHrepe OTbIPbIn, OKYLLbl My3blKa/bl - TEOPUAbIK DiNiMIH apTTbipaabl. HOTameH aH aiiTa OTblpbIn,
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nag 6ackblWTapbiH cesiHe biny KabineTiH dambiTafdbl. bana My3bliKaHbIH, iLLKi CbipblHA KaHbIfa
OTbIpbIN, Kenbip Hawap aaeTTepaeH (KbICbiNy, YAHAbIKs CblNObIPAbIK T.6.) apblayra MyMKiHAK
anazbl. XopAa oH anTbin ypeHreH banaHbiH TopbueciHae kenbip epekweniktep 6onaabl. On 6ana
cesimTan, oinay, acep any, TyCiHy Kabinettepi e3relue.

TbiHAafaH My3blKacbl, alTKaH oHi apKblabl TaburaTTbl CYHOI, KYHAENIKTI TipLWIiNiKTi
Kabblngaybl epekiie. OKyLblAapAbl OPbIHAAYLWbILIK Webepnikke *KeTKi3eTiH KepCceTKiLTiH, bipi —
9H penepTyapbl. OH penepTyapbiHa Kbi3blKCa faHa, GanaHblH SHAI *KaKCbl OPbIHAAYFA bIKbIAACHI
aptaabl. OKylblHbI 3H cana 6iny webepniriHe ynpetywi 6actbl TyaFra — myfanim. On
OKYLWbINAPAbIH AaMYblH, }Kac epeKLLeniriH eCKkepe OTbIpbIn, COFaH Cal penepTyap TaHAan, Kyneni
YKYMbIC XKyprisce, bananap aHAi ToNFaHa Ce3iHin, WbiFapma Ma3MyHbIH ©3 AaybICbl apKblabl bepe
6inyre »aTTblfaabl. bananap 6ip - bipiHe enikTen anTy apKblabl AblObIC Ta3abifblH CakTal binyre,
OHbIH, BUIKTIriK ©3 JaybiCbl apKblabl 431 bepyre Teceneni. Xop 6acTtaybill CbiHbINTa OipTiHAEN
KypAeneHe Kene eki AaybiCTa, KAHOHMEH alTblaTbiH caTblFa KeTepinedi. OH penepTyapbiHbIH,
ocblNalwa gamybl 6anaHbiH rapMOHUALIK eCTy KabineTiH xkeTinaipeai. bana e3 gaybiCbiMeH KOCa,
eKiHWi gaybicTbl BaKkblnan 6inyre aarabinaHapl. [3]

KopbiTa Kene, KOfapbl JaMblfaH WHTEANEKT KeKe aZaMHblH, LblFapMaLbIabIK,
noTeHUManabl AaMyblHbIH, Bip KPUTEPUACHI - KPeaTMBTINIKTIH, A4aMYbIHbIH KaXKeTTi LWapTTapbIHbIH,
Gipi koHe Tafbl Aa Oip MaHbI3Abl WAPTTbl - LWbIFAPMALWbIAbIK iC-9PEKETKE [AereH OPHbIKTHI
MOTMBALUMA Jen HakTblnayra 6onaabl. AFHM, BipiHWIAEH HafFbl3 KPeaTUBTINIK - METKINIKTI KoFapbl
[AMblFaH MHTENNEKT Heri3iHAE AaMUAbI, KeKe aJaMHbIH, MHTeNNEKTYanabl *KaHe LWblFapMallblabIK,
KabineTtrepi (KpeatusTiNik) e3apa balnaHbICTbl. EKiHWIAEH, 0ObeKTire AereH LblFapMallbliblK,
TaHbIM CMNaTTaManapsbl (CMHTe3deyre aereH Hafaap, TYTACTbIK AeHrennepi) HeFypabIM KoFapbl
60oca, COFYPabIM KpeaTMBTINIKTE (WblFapMallblibiK KabineT) »kofapbl 6onagb!.

9aebuneTtTep:

1. Kysneybaesa A.b. dopmmpoBaHne OCHOB MNeAarorMyeckoro apTMCTM3ma B npolecce
NoAroTOBKM DyAYLLIEro y4mTena Mysblikmn K paboTte ¢ xopom: asToped... KaHA,. nes. Hayk: 13.00.08.
- T.:MKTY, 20009. - 26 c.

2. bynatosa O.C. lNegarormyeckunii aptnctmam. - Mocksa: M3a. ueHTp «Akagemus», 2001. -

176 c.
3. Ca1 2.K.TBOpUeckasa nabopatopus yuntens. - Mocksa: lMpocseuleHmne, 1990. — 224 c.



«Scientific Results» (June 1-2, 2023). Rome, Italy, 2023
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ABSTRACT

When communication occurs between multilingual nations through language, along with the
language universals that characterize the national-cultural characteristics of each nation and its
language, its ethno-linguistic regularities are also revealed. In this regard, the study of these signs
and regularities is more interesting in linguistics. The object of the study is English loanwords in
the modern French periodical press. The role of loanwords in human life and activity has always
been great. These words are subject to certain regularities, are unified in specific directions, and
their semantics are related to different fields. This is due to the fact that, as in other fields, despite
the fact that their forms of expression are different, borrowings are universal for all languages.
This is explained by the integration of national languages into the world view. The first chapter
called "The place of words borrowed from the English language in the French language press"
determines social borrowings in English. -historical conditions, the concept of loanwords in
modern linguistics, the reasons for borrowing and some of their general linguistic theoretical
problems, the Frenchization or adaptation of English loanwords used in the French press, when
the English model element is replaced by a French element. In this case, kalka or semantic
borrowing is used more often.

Key Words: vocabulary, expressing, borrowed words, etymological roots, social and sociological
environment, general linguistics, periodical press, lexical composition.

1. GIRIS

Tadgigatin magsadi fransiz dilinda isladilan ingilis alinmalarinin fransiz mediasinda muxtalif
cohatlarini askarlamag, onlarin struktur va funksional-semantik xisusiyyatlarini éyranmakdir.Bu
maqsada nail olmagq lcln asagidaki vazifalarin yerina yetirilmasi nazarda tutulur:

- fransiz dilinda ingilis alinmalarinin fonetik unifikasiyasinin va onlarin deriva-toloji-
struktur, leksik-semantik ve funksional xtsusiyystlarinimUayyan etmak;

- alinma sozlarda unifikasiyanin tiplarinin fonetik, aksentoloji va grafik

planda adaptasiyasini askara ¢ixarmagq ;

- sada quruluslu birkomponentli, dizaltma va mirakkab quruluslu ingilis alinmalarini
tahlil etmak;

- ingilis alinmalarindan prefikslar va parasintez yolla (prefiks+sozin koku+suffiks)
dizaldilan sozlari misyyanlasdirmak;

- ingilis mansali sifatlarin, fellarin xlsusiyyatlarini tayin etmak;

Muxtalifdilli millatlar arasinda dil vasitasi ila Unsiyyat yaranarkan har bir xalgin va onun
dilinin milli-madani xUsusiyyatlarini xarakteriz edan dil universalilariila yanasi, onun etno-linqvistik
ganunauygunluglari da askara cixir.Bu baximdan bu alamatlarin va ganunauygunluglarin
oyranilmasi dilcilikde daha c¢ox maraq dogurur. Tadgigatin obyekti mduasir fransiz dovri
matbuatinda ingilis dilindan alinma sozlardir.Ainma sozlarin insan hayati va faaliyystinda rolu
hamisa boyik olmusdur. Bu sdzlar miayyan ganunauygunluglara tabedir, x{susi istigamatlards
unifikasiya olunur va onlarin semantikasi muxtalif sahalarle baghdir. Bu onunla sartlanir ki, basqga
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sahalarda oldugu kimi,onlarin ifads formalarinin muxtalif olmasina baxmayarag,alinmalar bitin
dillar Gcln universaldir.Bu da milli dillarin diinya manzarasina govusmasi ila izah edilir“ingilis
dilindan alnma sozlarin fransiz dili matbuatinda yeri” adlanan birinci fasil ingilis alinmalarini
sartlandiran sosial-tarixi sarait, muasir dilgilik elminda alinma s6z anlayisi, alinmanin sabablari vo
onlarin bazi Umumlingvistik nazari problemlari, ingilis alinmalarinin fransiz matbuatinda islenan
ingilis dilindan alinma sozUn fransizlasmasi va ya adaptasiyasi substitusiya formasini aldigda ingilis
modelli element fransiz elementi ila avazlonir. Bu halda daha cox kalka va ya semantik alinmadan
istifada olunur.

Fransiz dilinda isladilan ingilis alinmalarinin funksional-semantik xtsusiyyatlari, frangle-ingilis
alinmalarindan hibrid sézlar, fransiz dilinda isladilan ingilis alinmalarinda leksik kompressiya, ingilis
alinmalarinin tematik tasnifatinin arasdiriimasina hasr edilmisdir.Dlnya xalglari kimi fransiz xalqi
da 0z tarixi boyu muxtalif xalglarla mixtalif saviyyalerds alaga ve minasibatlards oldugundan bu
xalglarin dillarindan fransiz dilinaminlarla s6z kecmisdir. Bu proses dilin leksika-sini zanginlasdiran
asas bir amil olarag, hal-hazirda globallasan bir dovrda da faal bir suratda davam etmakdadir. Bu
fasilda ingilis sozlarinin fransiz dilina kegmasini sartlandiran tarixi amillar askarlanir va ingilis leksik
vahidlarinin fransiz dili leksikasini zanginlasdirmasi masalasi 6yranilir.

K.Allendorfun fikrinca, fransiz dilinin inkisafi vazanginlesmasi ile bagl bir cox amil
movcuddur ki, onlar da shamiyyatli rollardan birini oynayir ve iki yera bdélinir: a) dildaxili
(intralingvistik) amillar; b) dilxarici (ekstralingvistik) amillar.Aparilan tadgigatin naticalari gostarir
ki, fransiz dilinda olan ingilis mansali sozlarin sayi 2000 leksik vahiddan coxdur. Bazi tadgigatcilar
bu ragamin 700 oldugunu geyd edir, digar alimlar iddia edirlar ki, bu regam daha boyikdir. Pyer
Gironun tadgigatlari gostarir ki, fransiz dilina galmis ilk ingilis alinmalari XIl asra aiddir.

Bu sozlar asasan danizgilik terminlari idi va fransiz dilina onlar niderland ve normand
dillarinin vasitasila(yani dolayl yolla)galmisdir:I'est, I'ouest,le nord, le sud, varech vas. Bu
terminlarin migdari o gadar dacox deyildi.Anglomaniyanin ilk alamatlari XVII asrin ortalarindan
6zUnU blruza vermaya baslayir va gigue ucaboy,boulingrin-cemanlk kimi galir:Daniz ticarsti -
yachtm-az.yaxta, paquebotm-az.sarnisin gemisi ve s.Ekzotik sayahatle bagl -pingouinm-
az.pingvin,calicotm-az.cit (pambig parca novl), geyserm-az.geyzer, junglem-az.cangallik vea
s.Britaniya adat-ananalari il bagl-mastiffm-az.mastif; ingilis doqu, contre danse f.-az.kadril (rags
adi) vas.

XIX asrda ingilis dili 6z tasirini fransiz dili Gzarinda giclandirir va bu dévrdaalinma sozlarin
miqgdari 400-500 leksik vahida ¢atir :tendem-tendem, handicap-angalli, poney-poni, steeplechase-
manea atyarisl, drag-miqavimat, outsider-yad, starter-start veran va s. Aydin masaladir ki, dlinya
dillarinin muxtalif daslyicilari 6z aralarinda mitamadi olarag temasda olurlar va bu alagalar bazi
dillar Ucln birbasa va aktiv xarakter dasiyirsa, digarlari Ggiin bu slagalar dolayi yolla vageyri-faal
saciyyali olur. Bu tipli alinmalar basqga dile kecdikda 6zlarinin fonetik valeksik xUsusiyyatlarini
goruyub saxlayir va bununla da, beynalmilal xarakter alir.

2. INGILIS DILINDON ALINMA SOZLBRIN FRANSIZ DILIND® ISLODILMSSI

XX asr ingilis alinmalari icarisinda diplomatik terminlar xtisusi shamiyyatli yerlardan birini
tutur. Bu sozlarin bazilarina nazar verak: briefing[brifi] m.-brifing, interview[Ttervju] f.-intervyu,
lobby m.[lobi]-lobbi, Dowing Streetn.m., roundm.-raund va s. Pyer Gironun mudlahizalarini gabul
edarak fransiz dilinin aldigi ingilis sozlarini dord asas grupa boltrik:* anglo-sakson mansali
sozlar:standard-standart, spleen-dalaqg, cake-tortvas.* anglo-normand: sport-idman, tennis-tenis,
budget-bldcavas.*ekzotiksdzlar: pyjama, véranda, mocassinvas.* latin va yunan mansali sdzlar:
importer-idxalgl, photographie-fotografiya vas.Bu fasilde mduasir dilcilik elminda alinma soz
anlayisl, alinmanin sabablari va onlarin bazi Umumi lingvistik nazari problemlari da
arasdirilir.Muasir dévrda ela bir dil yoxdur ki, onun ligat tarkibi yalniz 6z sdzlarindan ibarat olsun.
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9gar bels bir dil olarsa, demali o, inkisaf etmamisdir. Miasir inkisafla slagadar olaraqg xalglar bir-
biri ile elmi, madani, igtisadi, siyasi cahatdan six alagadardir. Bu isa dillarin yaxinlasmasi, birinin
digarindan s6z almasi Uglin zamin yaradir.

Basqa dildan s6z alinmasinin iki Gsulu vardir.Birinci Gsul: vasitasiz kegma. Alinma sozlar bir
dildan basgasina Uclinci dilin kémayi olmadan (birbasa) galir. ikinci Usu: Gclnci dilin vasitasils
sozlarin kecmasidir.Bela sdzlara gisaca olarag galma sozlar demak olar. Clnki onlar bir dilden
basqasina kecib sonra Uclnci dila galir.MUasir leksikoloji tadgigatlar da s6z alinmasi elai ki, proses
kimi giymatlandirilir: a) har hansi bir dilin muxtalif elementlarinin digar bir dilo kecmasi kimi
xarakteriza olunur, b) dilin mixalif saviyyalari tamsil olunur ki, bu da 6zinl ¢ox aydin tarzds media
sahifalarinda biruzs verir.Alinma sdz problemini onomastik material asasinda tadgig edan
A.A.Beletski bela bir ganaata galir ki, onomastik materiallarda adi leksimlarda oldugu kimi, eyni
proseslar bas verir. (adaptasiya, assimilyasiya, kontaminasiyava“ xalgetimologiyasi”).Xarici mansali
onomastik elementlarda(eydonimlarda) A.A.Beletski asagidaki tasnifati taklif edir:

A. sads alinmalar;
adaptiv alinmalar;
assimilyativ alinmalar;
paraetimoloji alinmalar;
yarimgiqg tarcims;
bltoév (vaya tam) tarcims;
G. perifraza

Fransiz dilinda ekvivalentlarin olmasina baxmayarag, ginin dabinauygun olan ingilis
alinmalarina asagidaki s6zlari misal gatirmak olar : ing.:starting-block —fr. bloc de départ; ing:
stripperfr.: tire-veine;ing.:.check-list —fr. liste de vérification;
ing.: briefing -fr.: réunion;ing.: crash-fr.: écrasement au sol(d'un avion);
ing.: making-up-fr.: grimage va s.

Tadgigat isinda fransiz matbuati dilinda ingilis alinmalarinin yeri va fransiz dilinda isladilan
ingilis alinmalarinin funksional-semantik xUsusiyystlari arasdirilir.Vaxt 6tdikcs,dovri matbuatin
formasi ciddi sakilds dayisir,gazetlarin sahifalari artir ve onun dili do hiss olunan daracads
demokratiklasir.Yazili  matbuatin  Uslubuna galdikde iss, xronika janri 06z vyerini
xabarlara,reportajlara va s. verir, yeni mafhumlarin adlandiriimasinda ingilis dilindan gotirtlmus
terminoloji elementlardan istifads olunmaga baslanir.Oz tarixi boyunca Fransada muxtalif tipli
gazet vajurnallar cap edilir.

Bunlara misal olaraq “L'Action Francaise”,“Le Temps”,
muUharibaillarinda“Combat”,“Défense de la France”, “Libération Nord,”Libération Sud”,”Franc-
Tireur”, “L 'Humanité”, 6lka azad olunandan sonar “L'Aube”, "Ce Matin”, "Le Pays”, “Le soir”
“L'Humanité”, “La Croix”, “Le Monde”, “France soir” va s. gdstarmak olar. Fransizlar terminoloji
elementlarin alinmasi baximindan 6z dilinin [Ggat tarkibina ingilis dilindan bir cox sdz-termin daxil
etmislar ki, bunlarin da boylk bir hissasi fransiz-ingilis sozlarinin calagi (hibridi) ilo baghdir.
Tamamila olmasa da, bu calaqg sozlar, siibhasiz, 6z aksini fransiz dilinin [Ugat terkibinda tapib
vatandaslig hliququ gazanmasa da, matbuat, radio, televiziya, idman va s. sahalarda genis islanir.
Frangle adlanan calaqg leksika fransiz dilinin leksik layini harakata gatirir va dilin rangarangliyini
artirarag onu zanginlasdirir.

Frangle, bazan ingilis dilinda Frenglishcemodan sézlar kateqoriyasina daxildir va «francais»
va «anglais» arindan ibaratdir. Frangle yazil va sifahi ifadada cox glicll ingilis tasirina maruz galmis
fransiz dilidemakdir. Daha konkret desak, burada séhbat bir grup ingilis s6zinin va s. intaktik
ifadasinin fransiz dilinda ingilis dili Gzarindas kalkalasmasindan gedir.

«Franglais» termini ilk dafa 1959-cu ilds “France-Soir” gazetinds magqgalalarin birinda
verilmisdir. Sonralar Rone Etyambl “Parlez-vous franglais”? asarini ¢ap etdirdi va 1999-cu ilda
8.000-dan cox sozl birlasdiran «Dictionnaire franglais-francais» adli ligat nasr olundu. ingilis
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dilindan olan bazi sdzlar fransiz dilinda leksik alinmalara cevrilir, digarlari isa silinib gedir. Masalan,
tramway (tram formasinda) Gmumislak soza cevrilib, software s6zi isa dabdan disib sifat va isim
kimi isladilan «logiciel» - program taminati s6zina 6z yerini vermisdir.

Anglisizmlar lg¢ boylk kateqoriyaya bolinur: 1) leksik alinmalar; 2) semantik alinmalar; 3)
sintaktik alinmalar. Buraya yalanci anglisizmlari ve ksenizmlari da alave etmak lazimdir. Leksik
franglelar informatika ve isglizar alomda daha cox islenan sozlardir: ing. rebooter - fr. redemarrer
- yenidan isa salmagq;ing. drivers - fr. pilotes - idaraediciler; ing. updater-fr. de mettre a jour -
aydinlasdirmag; ing. loadés - fr. chargés - yiklanmis, ticaratds «booster - les ventes»-«relancer les
ventes» «satisi canlandirmaq», Fashion Shopping.com, Actus People, LiveTransport, Top annonces,
Topmusic, Must Institute, Creditmust, va s.

Semantik frangle taxmini tarcimalarda, xUsusile media sahifalarinda dila ingilis tasiri cox
hiss olunur ki, bu da «yalancgi dostlarin» ingilis dilinden kalka olunmus ifadalarin sayasinda bas
veririimkan avazina ing.Opportunity-fr. opportunity; «bibliothéque» avazina; ing. Library- fr.
«librairie»; «tatbiqg edilmis» avazina ing. implemented - fr. tarcimasi «implemente».

Sintaktik franglenin isladilmasi fransiz dilindaki bazi sintaktik formalarin isladilmasina
gatirib cixarmisdir: «/'attitude positive» avazina «la positive attitude»,«organismes modifiés
génétiqguement» avazina «organismes génétiquement modifiés», «on a entrepris des travaux»
avazina «des travaux ont été entrepris», «Hbtel des Alpes» avazina «Alpes Hétel», «le Festival de
Jazz de Nice» avazina «le Nice Jazz Festival», «la Coupe de Biarritz» avazina «la Biarritz Cup» va
digarlari.

Yalanci anglisizmlar franglenin els bir xisusi formasidir ki, onlar zahiran ingilis sozlarina
oxsayan sozlarin adaptasiyasindan ibaratdir. Bu anglisizmlars asagidakilari aid etmak olar: forcing
- faire le forcing ifadasinda (talasimak, saylarini asirggmamak); va ya bronzing (bronzage - glinas
altinda garalma, bains de soleil - giinas vannasi). Burada «forcer» va «bronzer» fransiz fellarina -
ing suffiksi artirmagla gostardiyimiz misallar dizaldilib. Burada s6hbat dogrudan da, yalanci
anglisizmlardan gedir. Ksenizm acnabi ifadadir ve bazan bir sozls ifads olunur: All right = har sey
0z gqaydasindadir; Damned! = Lanata galasan !; Darling = 9zizim va s.

Har bir dilin leksikasini taskil edan mixtalif s6z gruplari, ayri-ayri leksik laylar tadrican
amala galmisdir. Tabii olarag miayyan sahalars aid yaranan ilkin-sada sozlardan yeni-yeni dil
vahidlari tasakkll tapmis ve bunlar sistem halini almisdir. Butovlikda dil Gg¢ln Gmumi olan bu
ganunauygunlug alinma sézlarin de manimsanilmasinda 6zUnl blruzs verir.

Fransiz dilindaki ingilis dilindan alinma isimlar, 6z quruluslarina géra, ana-navi olaraq Uc¢
grupa bolinlr: a) sada quruluslu birkomponentli alinma sozlar; b) dizaltma sozlar; c) murakkab
guruluslu coxkomponentli alinma sozlar.

Magals 346 isimdan (ve ya Umumi s6z korpusunun 34.6 % ibaratdir. Sada isimlara misal
olaraq fransiz dilinds zooloji termin olan abalone n. m. - daniz qulag (qarinayaglilar fasilasindan
olan yemali daniz molyusku); baffle n. m. - akustik ekran; sas giiclandirici cihaz vas. Muasir fransiz
dilinde sozdlzaltma modellari, xisusile da morfoloji sézdizaltma modeli ¢cox shamiyysatli
yerlardan birini tutmagla [Ugat tarkibinin zanginlasmasinda boylk rol oynayir. Sézdlzaltmanin
leksiksemantik saviyyasindan fargli olarag morfoloji sézdizaltma vyeni leksik vahidlarin
yaranmasinda an mahsuldar va ¢oxsaxali bir vasitadir ki, bu da dilds artig mévcud olan modellarin
asasinda hayata kecirilir. ingilis alinmalarindan suffikslar vasitasila diizaldilan sézlar fransiz dilinin
sOzdlzaltma nlvasinda an ¢cox tamsil olunan modeldir.

Tadgigatda ingilis alinma-larindan dizaldilan sozlarin sayi 259 leksik vahid, va ya Gtmumi
s6z korpusunun 25.9 %-na barabardir.Fransiz suffikslarinin aksariyyati latin mansali oldugundan,
alinmalardan yeni adlarin amala galmasinda istirak edan suffikslarin 1 Apuctosa B.M. AHrno-
PYCCKME A3bIKOBbIE KOHTaKTbl (AHTMLM3MbI B pycckomAsbike). J1.: M3a-Bo JIeHUHrp. yH-Ta, 1978,
152 c.bollugu, fransiz dilinda cins kateqgoriyasinin mévcudlugu ils alagadardir.
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Tadgigat naticasinda fransiz dilinda yeni adlar diizaldan asagidaki suffikslar askarlanmisdir:
- ade, - age, - ain, -e, - aire, -ance (-ence), - at, -erie, - eur//euse, -er //-ere, -er//esse, - et // ette, -
ier // iére, -if // ive, - in //ine, — ien // ienne, - ique, - isme, - iste, - ité, - itude, - logie, - ment, tion
vaonun variantlari : - ation, - isation, - ion, va bir yad ingilis suffiksi -ing.Mas.: couponnage n. m. -
ticarat, cheftaine n. f.-dastabascisi, admittancen. f. - admitans (tam keciricilik gabiliyyati),
Partenariat n. m.< ingil.partnership - tarafdasliq, ingénierie n. f. — injinering s.va Disserta-siyada
fransiz dilinda isladilon murakkab quruluslu ingilis alinmalarinda bas veran dayisikliklari tadgiq
etmak Ucin fransiz lGgatinin xUsusi sahalarina aid olan Uc¢ soz: freelance, offshore, showroom —
danistifada edilir. Bu glin butln fransiz ligatlari bu sozlarin bitisik yazilisini gostarirlar, baxmayaraq
ki, onlarin (¢ mimkdin yazilis qaydasi da geyd edilir; defisls, iki s6z saklinda va bitisik formada:

1. Freelance (free lance, free-lance) adj.-statdankanar

2. Offshore adj. inv. et n. m.. (off shore, off-shore)-danizkanari

3. Showroom m. (show room, show-room)-sargi zali

9asasan, ingilis dilinden alinmis mirakkab sozlarin sayi fransiz dilinda 201 leksik vahid
taskil edir: brain drain n. m. -beyin (zehn) axini, cheeseburger n. m. - gizburger, patchwork n. m. -
tika, parca, bodybuilding n. m. — kulturizm; motorship n. m. - teploxod; sistership n. m. - eynitipli
gomiva s.

Magalads lingilis dilindan alinmis sifatlarin migdari 76 leksik vahids barabardir va
guruluslarina gors onlari iki yers ayirmagq olar:

a) sada quruluslu sifatlar

b) dizaltma sifatlar

1. Sada quruluslu sifatlar

Magalada ingilis dilinden alinmis sada quruluslu sifatlarin migdari 14 leksik vahiddir.
Misallara miracist edak: beatnik - «sinmis nasl», black adj. — gara, zanci; cheap adj. inv. - ucuz,
ucuz giymata ; clean adj. inv. - ciddi (tamizkar); «tamiz, saligali» va s.

Magalada ingilis dilinden alinmis dizsltma sifstlerin  mixtalif suffiklar vasitasila
dizsldilmasi askar edilmisdir. Bunlar asagidaki suffikslardir: -able, -aire, -al //ale va — el // elle, - ain
// aine, -ant // ante, - é, ée, -en// enne, -ible, -if // ive, - ique. anti prefiksi ils bir - anticlinal, ale, aux
adj, ;non- prefiksi ila iki - non-linéaire adj. ve non-directif, adj. ; in — prefiksi il bir - in-bord // inbord
adj. inv.; multi— prefiksiile bir multidimensionnel,elle adj. va post-ile postmo-derne adj. sifatlarinin
yaradilmasi da muayysan edilmisdir. ingilis dilindan alinmis sozlarin suffukslsr vasitasila soz
yaradicitliginin tahlili fransiz dilinda « -er » -Ia bitan va fransiz matbuatinda genis isladilan 6 tasirsiz
felin va 51 tasirli felin (Gmuman 57 felin) olmasi tadgigat materialinda askar etmaya imkan
vermisdir.

3. NoTICo

Naticada alda edilan naticalar yekunlasdirilir, Gmumilasdirilir. Fransiz dilinin Ugat
tarkibindan mansaca ingilis dilina ve muxtalif dovrlara aid olan secilmis sézlar vahid bir soz
grupunu taskil edir.Tadgiqg etdiyimiz va bazan “anglisizmlar” adlandirdigimiz bu leksik vahidlarin
icarisinda ela faktlar vardir ki, onlar basqa dillara maxsusdur va fransiz dilina ingilis dilinin vasitasila
galmisdir.Elmi isin "Natica" hissasinda tadqgigat prosesinda alda edilan naticalar yekunlasdirilir,
Umumilasdirilir.Fransiz dilinin 1Ggat tarkibindan mansaca ingilis dilina va muxtalif dovrlara aid olan
secilmis sozlar vahid bir s6z grupunu taskil edir.Tadgiq etdiyimiz ve bazan “anglisizmlar”
adlandirdigimiz bu leksik vahidlarin icarisinda els faktlar vardir ki, onlar basga dillara maxsusdur
va fransiz dilina ingilis dilinin vasitasila galmisdir.Leksik kompressiya (tadgigatimizda buraya inisial
gisalmalar, alfabetizmlar, akronimlar, leksik va grafik abreviasialar- daxildir) anlayisi fransiz dilinda
isladi-lan ingilis alinmalarinda da dil vasitalarinin ganaati meylina yénalmis universal proseslardan

biri kimi dyranilir.
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ABSTRACT

English, Azerbaijani, Russian, Chinese, or French are not languages that come naturally to
us as infants. As members of the society that speaks that language, or because we desire to
comprehend that culture, or to be understood by that speech-community, we acquire that
language. A language perishes if it is not utilized in any community. Thus, language is a social
activity. It can only be fully described if we are aware of every aspect of the individuals involved,
including their personalities, worldviews, attitudes, relationships with one another, social
standing, the activities they are involved in, the topics they are discussing, linguistic and
nonlinguistic precedents, what comes next, who they are, and a variety of other details about
them and the circumstances they find themselves in. The genesis and typological structures of the
English and Azerbaijani languages place them in different language families. Azerbaijani language
belongs to the Oghuz group of Turkic languages and is called an agglutinative language and the
first variants of English, a West Germanic language of the Indo-European language family, were
spoken by people in early medieval England. It bears the name of the ancient Germanic inhabitants
of Great Britain known as the Angles.

Keywords: Language, Attitudes, Genesis, Linguistic and Nonlinguistic Precedents,
Typological Structures

1. INTRODUCTION

Language is a collection of common communication signs that people use to communicate
with one another in social settings. In this view, language is a social institution that belongs to a
social group and consists of a necessary set of rules that allow its members to relate to one
another, communicate with one another, and work together. Language is a tool used in society
for fostering cultural growth and generating interpersonal connections. A human only learns a
language after becoming a part of a culture.

Many academics have been intrigued by specific morpho-syntactic traits that are shared
by English and Celtic but not always by other Germanic languages. However, the notion of a
potential "Celtic" (or Brittomc2 substratum in English) has typically been discounted for linguistic
and historical grounds, or it has been simply dismissed as typological universals. he historical
accounts of the "Anglo-Saxon conquest" that served as the foundation for this conclusion in the
19th century, according to which the Britons were "extirpated" or driven out of England (Freeman
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1867: 18) entirely by the invading "Anglo-Saxon" conquerors and the "tolerated remnant of their
predecessors" (the Britons) were sold into slavery, have also largely gone uncontested until
recently (Stubbs 1870: 1). The lack of Celtic loanwords in English can be attributed to the fact that
intermarriage would have been prohibited (Freeman ibid.; Stubbs ibid.). Therefore, there was no
basis for thinking that the two populations had combined in any way. Furthermore, these results
appeared to be supported by literal readings of the oldest historical records from the time, Gildas
and Bede4.

Even today, this is the prevailing viewpoint (Burchfield 1986; Algeo and Pyle 1993). If the
Britons were slain or expelled from the kingdom, how could there still be a Brittonic substratum
in England? Of course, the reasoning is circular. The majority of the Brittonic-speaking population
was swiftly assimilated without leaving any linguistic traces, according to even the most forgiving
sources that claim the Britons survived the colonization (Jesperson 1938).

Languages similarities are not always present everywhere, all the time, in all languages.
Therefore, it is possible to argue that the root morphemes' clear parallelism in all places is false. It
is true that the typological structures of many groupings of languages and their genetic make-up
are similar, which has implications for how remaining languages developed and the presence of
related languages. This demonstrates how the language environment in a particular region
underwent a spreading process as a result of intermittent areal expansions, and throughout the
course of history, they differentiated and established their own standards. However, these
languages' genetic similarity and typological organization remain to protect their cultural heritage.
The internal structures of the Turkic language family and the Indo-European language family both
maintain genealogical and typological heritage. However, it cannot be argued that in all languages,
geographical expansion and relocating have been historically necessary. It is clear from the
investigations done so far that both languages, regardless of their typological and genealogical
makeup, share a same genetic ancestor. The presence of a common root, however, does not prove
that all languages developed simultaneously and that the commonality resulted from this. The lack
of simultaneity and linearity in the development of many languages is suggested by the genetic
similarity between them and their failure to cover their roots.

As human civilizations evolved, grew, multiplied, and spread, the basic components'
diversity, distinction, and change also grew. Additionally, there was a change in the word's
meaning as well as its structure. Here, metaphor, obsolescence, expansion, and contraction all
played a significant role. This has made it challenging to understand the interlinguistic
commonalities. (8 s.5)

2. TYPOLOGY OF AZERBAIJANI AND ENGLISH LANGUAGES

According to the volume of speech activity, structural changes in the Azerbaijani and
English languages take place over time, and since changes in the structure result in changes in the
system, the structure of modern languages exhibits the existence of many systems. According to
the results of the investigations, the Azerbaijani language belongs to the Agglutinative group of
languages, whereas the Inflective group of languages includes English. The inflectional (analytical)
language family comprises the Indo-European language family. Sometimes, linguistic literature
looks for characteristics that set inflectional and analytic languages apart from one another. The
word "inflective" has Latin roots. It denotes bending or altering. In linguistics, the term "ending"
refers to both internal and final word changes that result from classification. Analysis plays a
significant role in the internal organization of inflectional languages. Latin is the word's original
language of origin. It denotes correspondence or equality. The term "analytism" in linguistics
refers to the joining of components with equal rights (word rights) to form a single unit. The use
of prefixes and suffixes at the beginning of words that can serve the same word-building purpose
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is another definition of analytical writing. Analyticism is usually opposed to synthesizing. The word
synthetism as a term is derived from the word synthesis. It means joining. In linguistics, it is
understood in the sense of end-imagery. Synthetism and analyticism are compared on the basis
of the fact that adequate units are attached to the beginning or the end in languages. For example,
the word masa (table) in Azerbaijani takes the form masaya (in the table) when it becomes
possessive. In English, the adequate element comes first: to table. When the word "6/ka" (country)
in the Azerbaijani language changes according to the case of the noun, it falls into forms such as
Olkanin, 6lkaya, élkani, 6lkada, élkadan. That is, not the beginning of the word, but the end
changes. In English, the beginning of the word changes: the country, of the country to the country,
with the country, etc. The Azerbaijani language belongs to the family of inflectional-synthetic or
inflectional languages as a result of this characteristic. Analytical languages include English and
Germanic.

Synthesis in languages presented as analytic type has a sign: organ—organization,
abbreviate - abbreviation, abnormal— abnormality, sister— sister’s, door—door’s and etc. All Indo-
European languages share analytic and inflectional features. These languages have simultaneously
shown evidence of synthesis. Therefore, rather than classifying these languages into analytic-
synthetic and inflectional-synthetic groupings, it is more reasonable to define these languages
according to the characteristics of analytically-inflection.

Due to the analytical and inflectional nature of these languages' primary leading factors.
The term agglutination is of Latin origin and means sticking together. This phrase refers to the
process of adding suffixes to the end of words as they are formed and their grammatical forms
change in linguistics. The meanings of the suffixes attaching the end of the word to form a row,
sequence with each other, or putting one behind the other to make a row, tandem are also
included under the term "agglutination."

The Azerbaijani language is an agglutinative language, which means that modifying and
changing suffixes are typically added to the end of words. Word-modifying and word-correcting
suffixes both have grammatical significance. According to agglutination, every word's last suffix
has a distinct grammatical meaning. As a result, it is impossible to move them or separate them
from one another. The subsequent member fills in for any absent tandem members. For instance,
the suffixes for number and case have different grammatical meanings in the Azerbaijani language:
ev-evlar-evilarda.

The transitions between related structures (inflectional and agglutinative) can be seen in
the earliest stages of languages with various grammatical systems, which shows that language
elements emerged from related processes in the prehistoric era. Inter-linguistic differences grew
and distinguishing factors kept growing in the latter stages. Within a single language, numerous
dialectal divisions have developed. Despite this, it is still possible to uncover numerous facts and
instances of inter-linguistic commonality by widening the network of typological studies.
Regardless of where people lived, the typology of thinking caused the production of good and bad
mythical representations based on comparable imitations and in line with the current
occurrences.

For instance, vile conceptions like the Simurgh bird, Zumrud (Emerald) bird, Pigeon, and
Angel were associated with pictures of giants, dragons, demons, and devils. Later, in Western
literature, semi-mythical characters like Hercules, Amazons, and Prometheus took the place of
these representations. Real personality representations of people like Dede Gorgud and Koroglu
have been made in Azerbaijan, preserving some aspects of mythical imagination.

One of the theoretical theories on the existence of inter-linguistic commonality is the idea
of cognitive typologies. However, this obviously isn't the end product. It cannot be ruled out that
as linguistics and the typology of languages research advances, new theoretical viewpoints will do
as well. A real guarantee for reasoning about the origin of languages with more solid arguments
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can instead be provided by new research and theoretical concepts. Language development is
influenced by both man and nature. Consciousness, cognitive function, and the shift from this to
thinking are at the core of their relationships, which cannot be disputed. Because it is impossible
to discuss the development of the thinking process without an understanding of nature and the
human being as an element of nature. Thinking results in the production of speech.

3. CONCLUSION

The presence of signs does not necessarily mean that they all come from the same origin,
from one "great root language," even when they are similar and frequent in typologically disparate
languages. Because it is illogical to assert that people first spoke a language in one location on the
wide planet, then periodically spread across vast distances. The idea that the historical mixing of
languages, contact, and migrations is the cause (or one of the causes) of the genetic similarity is
unable to support by sufficient data. Primitive man must be considered if we are discussing
primitive language. If the earliest forms of language were composed of sounds, imitations, call
elements, and finally monosyllabic roots, it indicates that the earliest forms of human thought also
existed. Although all of the theories that now exist have positive ideas about how languages first
developed, none of them have been able to come up with a convincing defense for why there are
common features in the first place. The basis for the similarities between languages with various
systems is the typology of thought. Regardless of where people live, the typology of thinking
creates analogous linkages between people and natural events. Interlanguage similarities result
from this. The typology of thinking, however, is unable to guarantee the production of entirely
equivalent elements across their languages because people are born and raised in various
locations. Not all words can be generated at the same time and in the same way since human
civilizations' levels of links to nature are not exactly the same.
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Abstract
Innovation management; as well as organizations in general, public and private, deserve a
continuous analysis and follow-up of the variables of the external context that impact them. In this
sense, it should be noted that educational agents are the ones who do the innovation and hence
their management and direction play a key role. Education professionals, more than ever, need to
know how to come to understand and comprehend the complexity of what external variables mean
and their impact on educational work. Next, a model and method for its follow-up is presented. It
is an invitation to know and take possession as agents of change in the practice of creativity and
innovation, without neglecting at any time, the impact of the external context of the school, as it
occurs in the Dual Mode (school-company relationship).
The school as a quality school organization and educational innovation represent two areas called
to be properly related, carefully analyzed, strategically planned and encouraged for their joint
development.
The relationship between the school as a quality school organization and educational innovation
has to be seen and justified both at the level of theoretical argumentation and in the functioning
and institutional life of schools as educational spaces both in it and in the company when applying
Dual mode. It has to be projected, in time, in the articulation of the educational policy of a country
and in the school practices that occur in the classrooms.
I believe that in our country this double task is yet to be accomplished. So far we have not managed
to develop a solid tradition of pedagogical thought that has adequately explored the mutual
implications between school quality and innovation as an educational process.

1. Summary

Innovation management; as well as organizations in general, public and private, deserve a
continuous analysis and follow-up of the variables of the external context that impact them. In this
sense, it should be noted that educational agents are the ones who do the innovation and hence
their management and direction play a key role. Education professionals, more than ever, need to
know how to come to understand and comprehend the complexity of what external variables
mean and their impact on educational work. Next, a model and method for its follow-up is
presented. It is an invitation to know and to take possession as agents of change in the practice of
creativity and innovation, without neglecting at any time, the impact of the external context of the
school, as it occurs in the Dual Modality (school-company relationship).

The school as a quality school organization and educational innovation represent two areas called
to be properly related, carefully analyzed, strategically planned and encouraged for their joint
development.
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The relationship between the school as a quality school organization and educational innovation
has to be seen and justified both at the level of theoretical argumentation and in the functioning
and institutional life of schools as educational spaces both in it and in the company when applying
Dual mode. It has to be projected, in time, in the articulation of the educational policy of a country
and in the school practices that occur in the classrooms.

| believe that in our country this double task is yet to be accomplished. So far we have not managed
to develop a solid tradition of pedagogical thought that has adequately explored the mutual
implications between school quality and innovation as an educational process.

2. Introduction

It is important to begin by highlighting that the right to education, as a basic human right, was
established in the Universal Declaration of Human Rights (1948) (Note 1), and was reaffirmed in
the Convention on the Rights of the Child (1989) (Note 2), which has been ratified almost
universally. However, there are still millions of people in the world for whom this right has not
been made effective. The Right to education, according to the Convention on the Rights of the
Child, must ensure access to education for all boys and girls, without any type of discrimination
and inspired by equal opportunities, that Primary Education is compulsory, free and quality, and
ensure that school discipline is consistent with the rights and dignity of the child.

The World Conference on Education for All (Jomtien, 1990) had the objective of confronting this
situation. For the first time, world leaders faced the challenge of fighting against exclusion and
inequalities in education. One of the recommendations of this Conference was to universalize
Primary Education and promote equity, taking systematic measures to reduce inequalities and
suppress discrimination regarding the learning possibilities of disadvantaged groups.

Ten years later, the evaluation of Education for All revealed that, despite the efforts made, the
objectives defined in Jomtien were still far from being achieved. For this reason, at the World
Forum on Education for All (Dakar 2000), the countries reaffirmed their commitment that every
child, youth or adult has the human right to receive the benefit of an education that satisfies their
basic learning needs in the best possible way. and a more complete sense of the term, that is, an
education that promotes “learning to know, to do, to live together and to be”.

On this occasion, it was concluded that, despite the powerful equalization of opportunities agenda
of the Education for All movement, high rates of exclusion and educational disparities still
persisted. For this reason, it was declared that the needs of the poor and disadvantaged must be
taken into account, including working children, living in remote rural areas and nomads, children,
youth and adults affected by conflict, hunger and ill health; and those with special learning needs.
The Education for All action frameworks of Jontiem (1990) and Dakar (2000) consider that the
guality of education is essential to achieve these goals. Within the framework of the Dakar Action,
the 6th objective refers specifically to the quality of education and is also present transversally in
the objectives related to the universalization of primary education and the increase in the
expansion of early childhood education.

Achieving a higher quality education for all is not only an international agreement, but it is one of
the main goals and aspirations of the educational reforms of the countries, however, the objective
of universal access to education is usually faced first and then think about the quality of it, since
they are two closely related aspects. Indeed, a quality education makes a difference in the learning
results of students and in the levels of attendance and completion of studies, so that finally the
quality of education influences its expansion.

What is a quality education?

The question that many researchers, decision-makers, teachers, and families ask is the following;
What is a quality education? Is it a universal concept or is it mediated by culture? Can we talk
about quality education if it is not for everyone? Answering these questions is not easy since there
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are different approaches and interpretations regarding the quality of education depending on
factors of an innovative, ideological and economic nature, the meanings assigned to it at a given
moment, the different conceptions on human development and learning, the demands and
changes in society, to name a few aspects. The quality and innovation of education, therefore, is
not a neutral or unequivocal concept.

The aforementioned dimensions vary over time and from one context to another, so it can be said
that we are dealing with a living and changing concept. As Inés Aguerrondo points out, quality and
innovation are socially determined concepts, that is, they are read according to historical and
cultural patterns that have to do with a specific reality, with a specific social formation, in a specific
country and at a specific time. .

Quite often, as in the industry, the concept of quality is reduced to efficiency and effectiveness,
which is why indicators related to coverage, repetition, and academic performance are used.
There is increasing agreement that the results achieved by students in certain learning areas,
especially in language and mathematics, are not sufficient to define the quality of education,
although this is what is usually measured in most of the countries.

Determining whether an education is of quality implies, ultimately, making a value judgment based
on certain criteria and values. Despite the fact that there are different approaches and approaches
to the concept of quality, UNESCO, in the latest Education for All monitoring report, establishes
three elements to define quality education: (Note 3) respect for people’s rights; equity in access,
processes and results; and the relevance of education, to which the relevance component should
be added. These dimensions are closely related to each other and it is the set of all of them that
defines a quality education.

3. Development

Frequently, technical-professional high schools are faced with the task of designing and
implementing educational projects. These projects aim, in general, to improve the quality of the
educational offer, making it relevant to the requirements of the business world, in order to achieve
adequate job placement for young people.

Dual Training appears as a different concept of innovation and quality by introducing a second
place of learning: the company, which qualitatively distinguishes it from traditional technical
training in terms of facilitating the overcoming of the gap between education and work life,
through a cooperative action based on a close and continuous relationship between the high
school and the company.

Dual Vocational Training in Chile has been implemented in the line of formal education, at the
level of professional technical high schools, with the advice of the FOPROD Project (Dual
Vocational Training), an organization established through an agreement between the Chilean and
German governments (MINEDUC-GTZ).

To date, it has achieved curricular innovations in Technical-Professional Education, which arise in
response to the demands for qualified human resources, complementing school teaching with
learning in the company.

To start this action, it is essential to have two prerequisites:

1) Careers that have an occupational field

2) A sufficient number of companies available, suitable according to teaching plans to provide the
corresponding instruction.

For this reason, the Dual Modality is not defined as the only modernization alternative, but rather
as an adequate response for high schools that meet the aforementioned prerequisites and aspire
to quality curricular innovation.

The model developed by FOPROD (MINEDUC) provides that, upon completion of the training
process, the young person not only receives the classic accreditations (secondary education
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license and intermediate level technical degree), but also a professional aptitude certification
(CAP), granted by the apprenticeship company or trade association of the corresponding
productive sector. In order to facilitate insertion into work and allow labor mobility, this
certification accredits the skills required and defined by the companies themselves, ensuring the
quality of learning.

Learning in the company is in itself the hallmark of Dual Training, transferring a large part of the
practical instruction (teaching) from the school learning workshops to the production center.
“Learning by doing” in the production process is the philosophy that guides it. The learning of
abilities, skills and work behaviors in the company is carried out during the 3rd and 4th years of
the technical-professional high school.

This is part of systematic education. In this way, it differs from Professional Practice, in that the
latter is conceived as the application of what has been learned and not as the systematic
acquisition of knowledge, skills and abilities.

4. In the Field of Dual Vocational Training

Currently the Chilean economy presents a positive balance. The economy shows very important
growth rates, inflation is one of the lowest in Latin America, the external debt has stopped
growing.

The growth strategy with an open economy considers high competitiveness requirements, both
in the international market and in the national market. This reality has caused “bottlenecks” in
certain productive areas due to the lack of qualified workers that respond to the necessary
technology to maintain that competitiveness.

There is consensus that an economic-productive transformation with equity requires investment
in human resources, but without forgetting that we work with human beings. These investments
must:

1) Provide the productive sector with qualified labor according to their needs.

2) To maintain and improve their levels of competitiveness, producers of goods and services
require workers with personal and specific skills, differentiated by specialties and levels.

3) Ensure young people their social and labor insertion, as well as due flexibility and mobility at
work.

Social integration depends, to a large extent, on the location and job prospects. It is difficult to
find a job, especially for the first time. Work experience and specific skills are the main
requirements. Technological and work organization changes often occur, this requires lasting skills
that facilitate adaptation to changes.

In Chile, the traditional Technical-Professional Secondary Education shows weaknesses in terms
of the link with the world of work. The insertion and labor projection of its graduates is hampered
by shortcomings in their preparation.

Within the set of issues that concern and concern Technical-Professional Education, some
problems should be highlighted:

1) In general, there is little link between technical-professional high schools and the corresponding
economic sectors.

2) The curricular conception is not related to the development of professional skills.

3) The lack of unique professional profiles prevents a transparent certification of competencies,
applicable to the entire country.

4) Currently, to a greater or lesser degree, the available resources do not allow timely equipping
and financing of technical-professional establishments.

5) Due to the fact that for almost two decades there have been no teacher training careers in
education for work in the country, it is the case that in Technical-Professional Secondary Education
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a considerable percentage of teaching personnel without a teaching title works; It is the specialty
teachers who need to be updated.

6) Currently, various institutions offer offers for improvement and teacher regularization.
However, these initiatives lack consistency due to the absence of a national teacher training policy
for technical education.

In light of the problems indicated, it is possible to think about the design of a global strategy that
considers a relationship “demand for labor resources - supply of professional training”, in which a
school-company union is produced, that is, innovating in the curriculum.

In this modality, the school-company union requires a learning curriculum both in one place and
in the other. In this way, the company obtains duly qualified human resources both in technical
domains and in labor conduct. Students achieve abilities, skills and habits that allow them to
operate with existing technology, delve into the fundamentals of these technologies, overcome
the historical gap between technical development and implementation of material and human
resources of the technical school.

A professional training of this type goes beyond the simple cooperation between an educational
establishment and a certain number of companies. The educational project of these
establishments must be linked to the perspectives of innovation and development not only at the
local level, but also of the region and the country. This means that the quality and relevance of
Dual Training depend, among other things, on the development of policies and instances of
coordination and support. Which leads to planning and developing: Studies on the regional
economic projection and the respective labor requirements, the preparation and updating of
Graduation Profiles according to the detected needs, the preparation and updating of innovative
curricular proposals for the respective profiles of graduation, the elaboration of didactic material,
the training and the methodological and technological improvement of teachers in accordance
with the demands imposed by the study and learning plans for the achievement of educational
quality.

In accordance with the results obtained to date, Dual Vocational Training is presented as a
methodological-operative model that in itself is not the total solution to the problems of education
for work in general and medium technical-professional education in particular. It requires work in
all the areas mentioned. However, with its potential (real link between educational offer and
productive sector, optimization of the use of available resources, socialization of apprentices with
the reality of the world of work and others) it has been shown as one of the interesting innovative
alternatives for the improvement of Education.

This training methodology gives us several advantages:

1) First, the Dual System allows for extraordinarily wide coverage.

2) At the same time, it greatly alleviates the burden on infrastructure budgets, since it reduces the
investment needs of the school system in technology, as well as the operating cost, using the
inputs and technology installed in the companies.

3) It also ensures a significant degree of flexibility and mobility of students, prepared in this way,
both to adapt to the changing demands of their specialty in the future, and to switch to other job
offers, that is, the change of mentality between employment and employability.

4) Dual vocational training thus constitutes a strategic factor for the competitiveness of the
economic system, with an innovative methodology and relevant to the reality of the country.
Training in the Dual System means for apprentices:

1) Pretty sure chances of an initial entry into the job market.

2) Integration into a job as a skilled worker (Basic Competences)

3) They have no problems adapting to the technological and/or social conditions of the world of
work due to the practical experience acquired during their two-year apprenticeship.
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4) The great flexibility and mobility that characterizes the workers, trained in the Dual System, not
only allows them to adapt to changes in their specialty with advantage, it also makes it easier for
them to search for new horizons.

5) Important for the flexibility and mobility of these workers are also their fundamental
technological knowledge and their mental abilities acquired in the dual process that allow their
subsequent training for purposes of updating, specialization, improvement and recycling.

Dual Training in its application and development, according to the characteristics and
particularities of the educational community and its environment where the experience will take
place, presents potentialities and advantages for the actors involved in it, in this case the student-
apprentice, the company and high school, such as:

for students

1) Access to productive and working life .

2) Early integration and technical specialty experience.

3) Motivating incentives.

4) Better chances of getting a job.

5) Greater social and labor mobility.

for the lyceum

1) Permanent contact with the company.

2) Educational offer according to labor demand.

3) Optimum use of resources.

related to both institutions and people should be considered, each of them playing different roles
and functions, but innovation and quality are essential in the achievement of competencies.

Of these, two are the vital institutions in this modality of professional training: the high school and
the company. Their interrelationships are decisive, because to the extent that the company is
“prepared” with its constituent elements and corresponding functions, it is making it possible to
start learning in the company and the consequent alternation in school. Both one and the other
require compliance with aspects related to information, material, human and financial resources.
students/apprentices and the guiding teacher also play an important role . Their willingness to
participate is essential for the success of the project.

Each of the components that participate in the implementation of the Dual modality is defined
and explained below.

to. Students/Apprentices

The students /apprentices are students of the 3rd and 4th year of the Technical-Professional
Education in the Dual Modality, who maintain their status as students. However, for the purposes
of learning in the company, they are considered as apprentices.

b. Master Guides

He is in charge of enforcing the Learning Plan in the Company, becoming the student’s tutor in it.
The expression curriculum, used in the Dual modality, means something like “a set of principles,
contents, processes, methodologies, through which we want to achieve the integral formation of
the student”.
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5. The Viability of Dual Modality

Innovation means change. For committed stakeholders, change means getting out of their routine,
which often provokes resistance. In the case of the Dual Modality, the changes must be made both
in the high school and in the participating companies.

Without underestimating the problems and difficulties involved in the application of the Dual
Modality and less the efforts required from all the actors involved, the quantitative development
during the experimental phase demonstrates the feasibility of the Dual Modality in Technical-
Professional High School.

The proper functioning of the Dual Modality implies having an innovative work planned,
programmed and adapted to the dynamics of a cooperative effort; that is, it is not feasible to
maintain a routine whose dynamics are regulated exclusively by the calendar and school events.

6. Summary

In the current curriculum, Differentiated Technical Professional Training, in the last two years of
High School, is closely related to a Productive or Service Sector. That is, with a specific labor field.
Aware of this, the Professor sees that a “Dual Modality Program” is a way that allows students
“real contact with the company, verify learning achieved in high school, motivate students to
improve their personal training and professional and complement the training he receives in high
school”.

Undoubtedly, placing students in a real context surpasses “simulation”, no matter how good it is.
It is in the workplace where students will face emerging and contingent “real problems”. There
they must put to the test the learning achieved in the Lyceum. This type of situated learning causes
transformations that are noticed by teachers and that is expressed in “the way in which the
student returns to class”. Something happens when joining the world of work that students take
more responsibility for themselves and as a consequence “they take school work with greater
commitment and there is greater awareness of the importance of their dedication to studies”,
which helps to achieve quality.

Suddenly, those school demands that sound foreign to their reality become important: “they
understand and efficiently apply different resolution processes” and “they experience the
importance of good vocabulary and expression of ideas in different contexts”.

The foregoing highlights the importance of the interrelationship between General Training and
Differentiated Training. Students must not only apply the knowledge acquired in the specialty, but
also become aware that in the workplace they must use an adequate and precise vocabulary and
that they must be able to express their ideas clearly in the different contexts to which they are
put. which are faced. Skills expressly indicated in the Transversal Objectives on Thought
Development and particularly in the Language and Communication sector. This is only a small
sample, since, most likely, associated with technical knowledge they must constantly resort to
many others from learning mathematics, for example.

This work provides new clues regarding the importance of the relationship between the Lyceum
and the workplace, on which there is a rich accumulated practice in Dual Training, where the
student expands their learning environment both in the company and in the establishment.
Certainly this requires organization and supervision and, also, commitment: “the Director ‘s
pedagogical leadership is also key when embarking on experiences of this type”, achieving the
innovative society where “the company is the scene of learning”.

Innovation management; as well as organizations in general, public and private, deserve a
continuous analysis and follow-up of the variables of the external context that impact them. In this
sense, it should be noted that educational agents are the ones who do the innovation and hence
their management and direction play a key role. Education professionals, more than ever, need to
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know how to come to understand and comprehend the complexity of what external variables
mean and their impact on educational work.

The school as a quality school organization and educational innovation represent two areas called
to be properly related, carefully analyzed, strategically planned and encouraged for their joint
development. That is why these must be contemplated and justified both in terms of theoretical
argumentation and in the functioning and institutional life of schools as educational spaces; be
projected, in time, in the articulation of the educational policy of a country and in the school
practices that occur in the classrooms.

In our country this double task is yet to be accomplished. A strong tradition of pedagogical thought
that has adequately explored the mutual implications between school quality and innovation as
an educational process has not yet developed.

Although, the Dual Modality training schools promote a change in attitude, in such a way as to
break the persistent tendency to undervalue the less academic inclinations of young people and
to reward only those who have been successful in the instructions given in the classroom, That is
why it should be noted that the activities of this modality are not only focused on the school, but
also outside of it. Being the greatest motivation that this generates, applying in companies the
knowledge acquired in the Lyceum, which can be seen as another innovative benefit of this type
of training. The same happens with the maturity and appropriate behavior that the apprentice
student acquires by being in permanent contact with a Master-Guide.

Deepening cooperation between schools and companies to bring the world of education closer to
that of production constitutes an increasingly important challenge in today’s world, where
technological change requires workers to constantly renew their knowledge. Furthermore, it has
been shown that the ability to acquire new skills is directly related to the student’s experience.
When a young person finds in his studies an answer to problems that have previously been posed
to him at work, he internalizes the solutions much more efficiently.

The central objective of Dual Education is to provide the student with alternate theoretical and
practical training. As learning is carried out at school and in the company in a complementary way,
students have the possibility of acquiring knowledge and specific skills of their specialty, learning
to use new technologies “in the field”, really knowing how a company works, knowing relate to
their colleagues and superiors, develop important values such as responsibility and
industriousness, and, at the same time, complete their studies.

7. Conclusions

To conclude this work and analysis of education, | quote Paulo Freire, who clearly states what
should be the qualities and virtues of an educator who seeks to innovate in quality in his
educational management:

e The first is that the educator not only loves the subject of education, the boy, the girl, the young
man, the young woman, the adult, but also loves the process of loving itself. It means that | love
the very act of loving someone. This act of loving, for me, cannot do without passion. | believe that
without an immense passion no love is possible. Deep down, for me, love is in the relationship
between love and passion for something, for someone. The progressive educator must fight to
create, to invent, because no one is born with these abilities. The educator is also an artist, an
architect of beauty, he must have the passion to love the child, the people who suffer and
somehow positively influence their environment.

e Asecond quality that | value in a progressive educator is his competition. It is vigilance over itself,
over itself. It is the permanent investigation: What did | do today? or What should | have done
better today than yesterday? The competence in terms of the content that the educator teaches,
what abilities and skills he must have and the update on new teaching methodologies.
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e Another virtue is the coherence between what the educator dreams of, which is a society that is
freeing itself, not free, but a society that is permanently freeing itself... the coherence between
the educator’s dream and what he does to materialize that dream. He must be demanding critic
and creator.

e Avirtue that | find indispensable for the progressive educator is belief in the town. Trusting him
without being naive, trusting knowing him, precisely because he is the people and does not have
complete wisdom, nor complete morality, nor complete goodness. But believe in it and ensure the
right to a quality education with equal educational rights.

e | believe that another quality of the popular educator is hope, in society, in people and to think
that it is possible to innovate in education.

e Understanding history as a possibility places me in search of another quality of the progressive
educator, which is his quality of being utopian, precisely because of the understanding of history
as a possibility of permanent change.

To these qualities mentioned above, | add others that will help to understand how innovation and
educational quality are inserted in the philosophy of the Dual Modality and also other
characteristics that an innovative teacher must have to achieve Quality Education, among others
are:

e They must have pedagogical leadership, and influence their peers and students, motivating them
in the search for new learning strategies.

e Another no less important aspect is that this modality forces the teacher and student to develop
their creativity, both in the company and in their pedagogical work.

e Finally, every educational process must have a teacher who is permanently re-enchanted with
what he does, with his work as a trainer, and who continually loves what he does.

| believe that these qualities are a priori, | have not invented them, but | have seen them taking
shape in the struggles and in the practice of today’s progressive educators.

With this thought, so philosophical, | think that the teacher we want to see in the classroom is
represented, that utopian teacher, with hope, who believes in the students, who is consistent with
his actions, who has the skills and virtues to be a teacher, and above all he loves the process of
teaching. This teacher is re-enchanted with his profession and can help change the future and
progress in new pedagogical practices, which will improve education.
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MIHTerpaTuBHbIN NOAX0A B 0OyYeHnm
MHOCTPAHHbIM A3bIKaM B LLKOE

CmaHoBa 9cen AbapacunoBHa
MeayHapoaHbln Tapa3cknit MHHOBaAUMOHHbLIN MHCTUTYT menu LLlepxaHa MypTasbl

TyhiHoeme: byn Makanafa MeKkTenTe WeT TiNAEpiH OKbITyAafbl WMHTErpaTMBTI TaCiN
KapacTbipbiAFaH. WeT TinAepiH yMpeHy MadeHMeTapasblK KOMMYHMKaLMSA MEH XasblKapasblK,
bIHTbIMAKTACTbIKKA KO/ allaTblH 3amaHayu binim bepyaiH maHbi3abl Kypamaac beniri 6onbin
Tabblnaabl. MeKTen »afaarblHaa WeT TiNAepiH OKbITYAbIH TUIMANITT KONAaHbINATbIH SiCTep MeH
Tocingepre GannaHbiCTbl. EH TMiIMA[ *KoHe MHHOBAUMANBIK TacinaepaiH, 6ipi - MHTerpaTmBeTI Tacin-
TiNOiK OKbITyAbl Hacka naHAepmeH BipiKTIpeTiH KoHe OKylUblAapabl OKy MNpoueciHe 6enceHAi
TypZe TapTaTbliH OKY CTpaTerMsnapbiH yCbiHaabl.

TyMiHai  ce3pep: WHTerpaTwMBTi  Tacin, Topbue, WHTerpauma, MaAeHMeTapaiblK,
KOMMYHMKaLUMA, NHHOBaLLMA

AHHOTaumMA: B [gaHHOM CTaTbe pPaACcCMOTPEH MWHTErpaTMBHbIM Noaxod B 0bydyeHun
MHOCTPAHHbIM  A3blKamM B LIKOME. W3y4YeHMe WHOCTPAHHbIX A3bIKOB SBAAETCA BaXKHbIM
KOMMOHEHTOM COBPEMEHHOro 00pa30BaHMA, OTKPbIBAIOWMM [ABEPU K MENKKY/IbTYPHOM
KOMMYHUKaUMM U MEXAYHAPOAHOMY COTPYAHMYECTBY. B WKoNbHOM cpene 3PpPeKTUBHOCTb
0by4YeHMA MHOCTPAHHbIM A3blKam 3aBMCUT OT MPUMEHAEMbIX MeToAo0B M noaxonos. OAuH K3
Hanbonee aPpOEKTUBHbBIX M MHHOBALIMOHHbLIX NOAXO0B - MHTErpaTUBHLIM NOAXOA - npeanaraet
y4ebHble cTpaTermm, KoTopble 0ObeAMHAIT A3blkoBOe 0bOy4YyeHWe C ApYyrMmMu npeameTamm u
aKTMBHO BOB/IEKAIOT YYaLLUMXCA B MPOLLECC N3YyYEHMS.

KntoueBble cCnoBa: MHTErpaTMBHLIM MOAXOA, BOCNMTAHME, MHTErpaumsa, MyXKKyabTepHas
KOMMYHMKaLUMA, NHHOBaLLMMK

Abstract: This article discusses an integrative approach in teaching foreign languages at
school. Learning foreign languages is an important component of modern education, opening the
door to intercultural communication and international cooperation. In a school environment, the
effectiveness of teaching foreign languages depends on the methods and approaches used. One
of the most effective and innovative approaches - the integrative approach - offers learning
strategies that combine language learning with other subjects and actively involve students in the
learning process.

Keywords: integrative approach, education, integration, intercultural communication,
innovation

M3yyeHMe WMHOCTPaHHbIX SA3bIKOB ABAAETCA BaXKHbIM  KOMMOHEHTOM COBPEMEHHOTO
06pa3oBaHMA, OTKPLIBAIOLLMM ABEPU K MEMKKYAbTYPHOM KOMMYHUKALMU U MeXAyHAapOAHOMY
COTPYAHUYecTBY. B WKoNbHOM cpeae 3dPeKTUBHOCTb 0OyYEeHMA MHOCTPAHHbIM A3blKam 3aBUCUT OT
NPUMeHAEeMbIX MeTooB M noaxonos. OauMH M3 Hanbonee 3PGEKTUBHLIX U MHHOBALMOHHBIX
NOAXOA0B - MHTErPaTMBHbIA Noaxos4 - npeanaraeT ydyebHble cTpaTerMum, Kotopble obbeanHaT
A3blKOBOe ObyyeHMe C ApYyrMMW MNpeameTaMn M aKTMBHO BOB/EKAOT y4yallMxcA B npolecc
N3yyeHus.

BocnuTtatenbHbI acnekT npu 0Oy4YeHWUM MHOCTPAHHOMY S3bIKY AENCTBUTENbHO KpalHe
Ba)KEH, MOCKO/IbKY y4MTe/b NP MOMOLLM M3y4aeMbIX MATEPMANOB M B LIE/IOM METOAMYECKON
CUCTEMbI UMEET BO3MOXKHOCTb B/IMATL HAa GOPMMPOBAHME IMYHOCTM yYalllerocs.

MHTerpauma — 310 W UeNb, U CPeacTBO 0obydyeHua, TaK Kak nossosnaeT cdopmmpoBaThb Y
WKO/IbHMKOB LLe/IOCTHOE NpeacTaBNeHne NyTeM BblABNEHUA TOUYEK CONMMKEHUA B TOW MAM UHOWN
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obnactn. VIHTerpauma pellaeT MHOXECTBO 3a/lay: Pa3BMBAET 3PYAMLMIO, NOTUKY MbILLUAEHNA W
noTeHUMan ydawmxcs, dopmupyeT npodeccroHanbHble U OBOWEKYAbTYPHbIE KOMMETEeHLMM,
aKTMBU3MPYET BCECTOPOHHEe MO3HaHWEe B3aMeH CyLECTBYOLLEeN Yy3KoM crneuyanmsaumm B
obyyeHum.

[aHHbIM BONPOC CerofiHA BeCbMa aKTyaseH B TEOPUM M NPaKTUKe 0OYyYEeHUS U BOCTIMTAHKS,
TaK KaK MHTErpupoBaHHbIe 3HAHWUA ABAAOTCA MHOOPMALIMOHHO Boee eMKMMK, OHN GOPMUPYIOT
CNOCOBHOCTb BMAETb HEYTO 0bOllee 3a BHELWHEe Pa3sHOKAaYeCTBEeHHbIMM Mpoueccamu. ITUM U
0OBACHAETCA YCUIEHHOE BHUMaHME K NeaarorMyeckon MHTerpaumm B Hactoswee Bpems. Bbiluan
B CBET COOPHMKM Hay4HO-METOAMYECKMX TPYAO0B, MOHOrpaduii, coaeprkaslime TeopeTuyeckmne
000CHOBAHMA WM OMNMCAHMA MNPAKTUYECKOTO OMbiTa MHTerpauuu. MoaBUMAMCL U 3aKPEnuanchb
OCHOBaHMA pacCMaTPMBaTb MHTErPaLIMIO KaK NepBbli, CUCTEMOODBPA3YIOWMIA MPUHLAN AUAAKTUKN.
AHanu3z wuccnenoBaTenbCkMx paboT B 3aToM 06/1acTM NO3BOJSIAET BbIAEAUTH CAeayloume
KOMMOHEHTbl MeAarorMyeckor  WHTerpaumm, CyLWEecTByllMe B  Pas/IMYHbIX  BapWaHTax:
BHYTPUMNPEAMETHAA W  MeXnpeaMeTHaa MWHTerpauusa. - BHyTpunpeameTHas WHTerpaums
NO3BO/IAET WMHTErpuMpoBaTb MOHATUA, 3HAHWUS, YMEHMUA BHYTPU AUCUMMNAMH, CNocobCcTByeT
3HAYUTENIbHOMY  paclIMPEHUO  CoflepKaHma npeameTa. MexnpeameTHas  MHTerpauma
npeacTaBnAeT cMHTe3 aKTOB, MOHATUIN, TEOPUU HECKONbKUX AMCLUMMANH, FOPU30OHTANbHbIN U
BEPTMKA/NbHbIM TeMaTU3M. B KayecTBe- copepraTeNibHON eanHuLbl 0OyYeHUA BbICTYNaeT Tema,
B3aMMOCBA3aHHaA CoAepP*KaHWEM, CMbIC/IOM W 3MOLMOHANAbHbIM COCTOSIHUEM C  APYrMMU
yyebHbIMM ancumnamHamm [1].

NHTerpaTMBHbIM Noaxoa B 00y4eHUN MHOCTPAHHbIM A3blKaM B LWIKO/e NpeAcTaBaseT coboi
MEeTOA010rM10, B KOTOPOW y4ebHbIN NPOLLECC OCYLLECTBAAETCA Yepes B3aMMOAENCTBME PAa3/INYHbIX
A3bIKOBbIX HABbIKOB M KOMMNEeTeHUMIM. OH CTaBUT CBOEM LIe/IbIO He TONIbKO OBAaZeHWe rpaMMaTMKOM
M NEKCUKOM WMHOCTPAHHOTO A3blka, HO W Pa3BUTME KOMMYHMKATMBHbLIX, KY/JbTYPHbIX U
NO3HaBaTE/IbHbIX aCMEKTOB.

OCHOBHble MNPUHUMMbI MHTErPaTMBHOTO MNoAXoAa B OOyYeHMM MHOCTPAHHbIM fA3blKaM
BK/IOYAIOT:
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KOMMYHMKATUBHAA OpUeHTauMA: yYalmneca akTMBHO y4aCTBYOT B KOMMYHMKALMK Ha
MHOCTPAHHOM A3blKe, NCNO/1b3yA €ro ANAa peweHnAa NPakTU4eCKnX 3aday 1 O6LLI,EHVIF| C
HOCUTEeNAMM A3blKa.

paboTan B mapax wam rpynnax, 06cy4an Tembl, peluas 3a4a4m 1 NpoBoAA NPOEKTbI.

KoHTeKcTyanbHoe 06y"|eHMEZ A3blKOBbl€ HABbIKU U 3HAHUA NPENOAHOCATCA B KOHTEKCTE
peanbHbIX CMTyaLI,MVI, YTOObI ydyawmeca Mmornam npuMmeHATb UX B peaanoﬁ KU3HWN.

MHTepaKkTMBHOE 0byyeHUne: yYeHUKN B3aUMOLENCTBYIOT APYT C APYTOM U C YYUTENEM, ]l

N\
MHTerpauma HaBbIKOB: Pa3/IMYHbIE ACMEKTbl A3blKa, TAKME KaK YTeHME, MMCbMO, FOBOPEHKE U
caywaHue, 06begMHAKTCA B LLEe/IOCTHbIN y4ebHbI npouecc. Hanpumep, y4eHUKU MoryT
YnUTaTb TEKCTbI HA MUHOCTPAHHOM A3bIKE, MOCAE Yero obCy»KAaTe UX U MUCATb CBOM MbICAWN Ha
JaHHYI0 TeMmy.

W |

KynbTypHas cocTaBAAloLWan: n3yyeHne MHOCTPAHHOTO A3blKa TaK¥Ke BK/OYaeT UlyyeHue
KYNbTypbl, 06bl4aeB W TPAZMULMI CTPaHbI, F4e 3TOT A3bIK ABAAETCA POAHbIM. OTO NOMOraeT
yYalLMMCA NyYlle NOHATb MHOA3LIYHYIO CPeay U Pa3BUBATb MEXKY/IbTYPHYHO KOMNETEHLMIO.

O A A A L

MHTerpaTMBHbIM NOAXOA K OOYYEeHWIO WMHOCTPaHHbIM A3blkam crnocobcteyeT 6Honee
3QPEeKTMBHOMY OCBOEHMIO A3blKa, TaK KaK OH aKUeHTUpyeT BHMMaHWME Ha peasbHOM
MCMNONb30BaHMM A3bIKOBbLIX HABbIKOB M Pa3BUTUM KOMMYHMKATUBHOW KOMMETEHLMW YYalLMXCA.
3TOT NoAxo/ NO3BOMAET CO34aTb Ho1ee CTUMYNPYIOLLYIO M MHTEPAKTMBHYO 0By4YatoLLyto cpeay,
e y4eHWKU MOTYT MPUMEHATb CBOM 3HAHMA M HaBbIKM Ha NPaKTUKeE,

MpenmyLLecTBa MHTENPATMBHOIO NOAX0Aa B 0OYYeHNUM MHOCTPAHHbBIM A3bIKaM BK/OYALOT:

1. AKTMBHOE BOB/EYEHME yyalwmxca: y4ebHbIM npouecc craHosuTcs bonee
MHTEPECHbBIM M MOTUBMPYIOLLMM, MOCKOJIbKY YYEHUKM aKTUBHO YYaCTBYHOT B OOLLEHWM N peLleHNN
3a/1a4, UCMOb3yA MHOCTPAHHbIN A3bIK.

2. Pa3BUTME KOMMYHMKATMBHbIX HABbIKOB: YYEHWUKM MOYYAOT MPAKTUYECKME HABbIKK
B rOBOPEHMUM, ayAMPOBAHUMN, YTEHUN N MUCbME, YTO MOMOrAeT UM CTaTb Bonee cBOHOAHBLIMKU U
yBEPEHHbIMM B MCMOIb30BAHUM MHOCTPAHHOIO A3bIKA.

3. PasBUTME MEXKKYNbTYPHOW KOMMETEHUMU: W3yYeHMEe KyabTypbl W TpaaMumin
CTPaHbl, CBA3aHHbIX C M3y4aeMbIM A3bIKOM, MOMOraeT y4alWMMCA NOHATb PA3/IMYMA B MEHTAIUTETE
1 06bIYanX, YTO CMOCOBCTBYET PA3BUTUIO TONEPAHTHOCTU N YBAKEHUSA K APYTMM Ky/bTYypaMm.

4. MHTerpauma c Apyrummn npegmeTamm: MHTerpaTMBHbIM NoAX0/ NO3BONAET CBA3ATb
M3y4yeHne MHOCTPAHHOIO A3bIKa C APYTMMM NpeaMeTamu, TaKUMKU KaK AnTepaTtypa, UCTOpUA UAn
reorpadusa, 4to cnocobctayeT 6osee rNybOKOMY NOHMMAHWUIO M YCBOEHMIO MaTepunana.

5. MoAroToBKa K peanbHOM KM3HU: yyallumeca NpuobpeTatoT NpakTUYeckme HaBbIKK,
KOTOpble MOryT TMNPUMEHATb B TMOBCEAHEBHOM KM3HW, NyTelwecTsuAx wau byayulen
npodeccnoHanbHoOMN AeaTenbHOCTU[2].
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MHTerpaTuBHbIN NOAXOA B 0OYYEHUM MHOCTPAHHbBIM A3blkaM CNOCOBCTBYET LEeNOCTHOMY U
rnyboKOMYy MOHMMAHUIO A3blKa, @ TaKXKe Pa3BUTUIO KOMMYHWMKATUBHbBIX M MEXKKY/bTYPHbIX
HaBblkoB. OH CO34aeT CTUMY/IMPYIOLLYIO M MHTEPAKTMBHYIO 0Opa3oBaTenbHyto cpeay, KoTopas
cnocobeteyeT bosiee apPeKTUBHOMY M yYBAEKATENBHOMY 0DYYEHMIO.

Korzaa npumeHAeTca MHTerpaTmMBHbIM NOAXoA B 0BYYEHUM MHOCTPAHHBIM A3blKaM B LLIKONE,
YPOKM CTaHoBATCA 6Hosee pasHOOOPasHbIMM WM MHTEPAKTMBHLIMM. BMeCTo TpaaMUMOHHbIX
yNpaXKHeHU No rpammaTMKe M CAOBAapPHOMY 3amnacy, YYEHWKWM YyYacTBYKOT B KMBbIX AManorax,
[MCKYCCUAX, UTPax PONEBbIX CUTYyaLLMI, MPOEKTHOM AEATENbHOCTM U APYTUX aKTUBHOCTAX, KOTOPbIE
TpebyoT MCNOMb30BaHWSA MHOCTPAHHOTO A3bIKa A4/1A PeLleHMsa peasbHbIX 3a4ay.

MHTErpaTMBHbIM MNMOAXOA, TaKKe CrnocoOCTBYET Pa3BUTUIO KPUTUYECKOTO MbIWIEHNA
yyawmxca. OHM  yyaTca aHanM3MpoBaTb WHPoOpMaumio, GopmyanpoBaTb CBOM  MbICAM WU
apryMeHTMPOBAaTb CBOO TOYKY 3PEHMA HA MHOCTPAHHOM A3blKe. TakMe yMeHUA 0COHBEHHO NONE3HbI
B KOHTEKCTe 0bOLWEHMA M B3aUMOAENCTBUSA C NOAbMU U3 APYTUX KYAbTYP.

NHTerpaTuBHbIN Noaxon B 0Oy4eHMM MHOCTPaHHbIM A3blKam B WKoAe cnocobcetByeT 6onee
rnyboKoMy M MPOYHOMY OCBOEHWMIO A3blKa, PA3BUTUIO KOMMYHWKATMBHOM KOMMETEHUMU W
KY/NIbTYPHOW rpamoTHoCcTM. OH NomoraeT y4yawmmca cTaTb 6onee yBepeHHbIMW U TMOKMMUK B
MCNONb30BAHMM MHOCTPAHHOTO A3bIKA, @ TaKXKe rOTOB UTbCA K MEXKKYbTYPHOMY B3aMMOAENCTBUIO
n rnobanbHomy obLLEeHNI0. DTOT NOAX0A CO34aeT ycnosma ans bonee rnyboKoro M 0CMbICIEHHOTO
obyyeHua, KoTOpoe npeBpallaeT M3yyeHMe WHOCTPAHHOrO A3blka B HEMPEpPbIBHbIA U
BOBJ/IEKaOLWMI NpoLecc.

MpW CNONB30BAHUM MHTETPATMBHOIO NOAX0Aa B 0OYYEHUN MHOCTPAHHbBIM A3bIKaM B LUKO/E
BO3HWKAET PAL BbIrOAHbLIX aCMEKTOB:

1. MoTuBauMsa M WHTEpPec: WHTerpaTMBHbLIM  NoAXo4 ~ MOMOraeT  co34aTb
yB/IeKaTeIbHYIO W NPaKTUYECKyto y4ebHyto cpeay, KoTopasa CTUMYAUPYET yyalmxca u nobyxaaeT
WX aKTMBHO Yy4acTBOBATb B YPOKaX.

2. LLenocTHOCTb 3HaHWIM: MHTErPUPOBaHME PA3/IMYHbBIX aCNEKTOB M3y4aeMOoro A3blKa,
TaKMX KaK rpaMMaTWKa, IEKCKUKA, HaBbIKM ayAMPOBaHMA M NMCbMa, cnocobcTByeT Bonee NonHOMY
MOHVMMAHWIO M OBNAAEHWIO A3BIKOM.

3. PasBMTME  KOMMYHUKATMBHbIX  HaBbIKOB:  y4yalumecAa noayyatoT  bonblue
BO3MOMKHOCTEM ONA MPAKTUKM Peun M NMOHUMAHMA Pedn HocuTenei Asblka, YTo cnocobcTsyeT
PA3BUTUIO X KOMMYHUKATUBHbBIX HAaBbIKOB.

4. MoAroToBKa K peanibHOM KWM3HM: UCMO/b30BaHWE PeasibHbIX CUTYyaumin U 3aaad,
CBA3aHHbIX C MOBCEAHEBHOWM KM3HbIO M peasibHbiIMW 0OCTOATENIbCTBAMM, MOMOTAET YYaLMMCS
MPUMEHATL CBOM 3HAHMA M HaBbIKM Ha NPAKTUKe.

5. PasBUTME MENKKYIbTYPHOM KOMMETEHUMW: WHTErPaTMBHbIA MNOAXOA yAenaeT
BHUMaHWE KynbType U TPagMuUMAM CTPaHbl, I4e MCNo/b3yeTcs M3y4yaeMblil A3blK, YTO MOMOraeT
YYaLWMMCA NyYlle NOHUMATb M NPUHUMATL APYrne KyabTypbl.

6. PasBuUTME KPUTMYECKOTO MbILIAEHUSA: YYEHUKM y4aTCA aHaIM3MPOBaTb, OLEHNBATb
MW NPUMEHATb CBOM 3HAHWMA M HaBbIKM B PA3/IMYHbBIX CUTyaUMAX, Pa3BMBaAA CBOE KpUTUYECKOe
MblneHne(3].

NHTerpaTuBHbIN Noaxon B 00y4eHMM MHOCTPaHHbIM A3blKam B WKoAe cnocobcetByeT 6onee
rnyboKOMy M OCO3HAHHOMY OCBOEHMIO f3blKa, @ TAKKE PAa3BUTUIO HABbIKOB, HEODXOAMMbIX AR
yCNewHoro B3auMMoAencTeus B rnobanbHom obuiectBe. OH MOMOraeT y4yallMm Cs Pas3BUTb
WWPOKMI CNEKTP KOMMETEHLMI, KOTOPbIE BKIOYAKOT A3bIKOBblE, KOMMYHUKATUBHbIE, KYbTYPHbIE,
MEK/TIMYHOCTHbIE M KOTHUTMBHbIE HaBbIKW. VIHTErpaTUBHbIM NOAX0A4 cnocobcTByeT GOpMMPOBAHMIO
Yy yyaLmxca rnyboKoro NOHMMaHMA MHOCTPAHHOIO A3bIKa, @ TaKXKe CNOCOOHOCTM NPUMEHATbL €ro B
PA3/IMYHbIX KOHTEKCTax.

[na ycnewHom peannsaumm MHTENPAaTUBHOIO NOAX0Aa B 0OyYeHUM MHOCTPAHHbIM A3blIKaM B
WKoNe HeobxoAMMO CO3[aHMe COOTBETCTBYHOUWEN yd4ebHOM NporpaMmbl M MCMONAb30BaHME
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Pa3HOOOpPa3HbIX METOA0B M TEXHUK, KOTOpble NOAAEPXKMBAOT KOMMYHWMKATUBHYK aKTMBHOCTb
yYaLmxca, CTUMYIMPYIOT MX TBOPYECKOE MblLLIIEHNE W Pa3BMBAOT YBEPEHHOCTb B MCMO/1b30BAHUM
A3blKa.

Takum 06pa3om, MHTErpaTMBHbLIM NOAXOA B OOy4YeHMM MHOCTPAHHLIM A3bIKAM B LWIKO/E
npeactasnaetT cobon UeNOCTHbIN U MHOTOMEpPHbI MOAX0Z, KOTOPbIM MOMOraeT y4allMMca He
TO/NIbKO OBNAAETb A3bIKOBbIMW HABbIKAMW, HO W Pa3BUTb KOMMYHMKATUBHYHO KOMMETEHUMIO,
Ky/IbTYyPHOE MOHMMaHME W KPUTUYECKOE MblliieHKe. ITOT noaxon crnocobcTsyeT 6Oonee
ahPeKTMBHOMY M TyOOKOMY OCBOEHMIO MHOCTPAHHOMO A3blKa M MOArOTAB/AMBAET YYaLUMXCA K
yCMNeLWwHOM KOMMYHMKALMN B MEXKKYIbTYPHOM cpeae.

B aHraninckon nutepatype «integrate» TEPMUH «UHTErpauua» B LIMPOKOM CMbIC/e
NPUMEHAETCA A8 XapPaKTEPUCTUKM NpoLecca CONMKEHNA N CBA3M HAYK, MPOUCXOAALLErO HapAay
C npoueccom  aAndpdepeHumaumum. B buonormm  nop  uHTErpauuen  NoHMMaeTcs
«...ynopsaA04YEHHOCTb, COrNacoOBaHHOCTbL U 0b6beanHEHWE DYHKLMIA U CTPYKTYP, NPUCYLLEE KUBOM
CUCTEME Ha TexX MM MHbIX YPOBHAX OpraHM3aumMm» . B NCMXON0rMM Mbl HAXOAUM «IPYyMnoBYHO
MHTErpaLMo», OXapaKTEPM30BAHHYO KaK «COrNacoBaHHOCTb, YNOPAA0YEHHOCTb M CTabUNbHOCTb
CUCTEMbI BHYTPUIPYnnoBbIX npoueccos». Punocodbl onpenensatoT MHTErpauMio Kak npouecc
CTaHOBNEHMA cBA3el, obecneunBatoWmMx B3aMMO33aBUCMMOCTb 3/1€MEHTOB W MOABNEHWE
«MHTerpaTMBHoro ceoictea», A.[. YpCcyn npuMeHAeT TepMUH-MOHATME «UHTErpauma» Ana
0603HauYeHnA 06 beaUHEHMA B LLe1oe KaKMxX-1Mbo YacTel n ynoTpebaseT ero ANA XxapakTepuUCTUKM
NPOLECcCOB B3aMMOCBA3M paHee aBTOHOMHbIX 3/1EMEHTOB Kak e4MHON COBOKYMHOCTW. Bo Bcex
NpUBeAEHHbIX onpeaeneHnax NPOCAEKMBAETCA eAnHanA TEHAEHUMA, C OAHOM CTOPOHbI, MOKa3aTb
B3aMMOCBA3b, B3aMMO3aBUCMMOCTb OTAE/bHbIX S1EMEHTOB, C APYroi, 06pa3oBaHMe LLeJOCTHOCTH.
Kasabll 3N1eMeHT HaxoAMTCA B OTHOWEHMAX C APYTMMM Ha OCHOBE COM1acOBaHHOCTM,
ynopAg04eHHOCTHN, CTabunbHOCTU. TakMm 0OpPa3om, YaCTHble HayKM MpU TPAKTOBKE TepMUHa
«MHTerpauma» onpeaenatoT, Npexae BCcero, Kak obbegnHeHue B Lles1oe, BOCCTaHOBAEHME KaKoro-
TO €4MHCTBA, NOA MHTErpaumet MOXXHO MOHMMATb NPOLLECC CTAHOBAEHMA LLENOCTHOCTH. [4].

MpMMeHeHNe MHTerpaTMBHbLIX METOLO0B CU/bHEE BCEero AeMCTBYET Ha WHTENNEKTyabHYHO
aKTMBHOCTb, [yX COPEBHOBAHWA, COCTA3ATENbHOCTM, KOTOPbLIA MNPOABAAETCA, KOorda oau
KONNEKTUBHO WULLYT UCTUHY. [JeicTBYeT WU TaKOM NCUXONOTNYECKMA GEHOMEH, KaK 3aparkeHune, U
BbICKa3aHHasA COCeAOM MbIC/b CNOCOOHA HEMpPOM3BOJIbHO Bbl3BaTb COOCTBEHHYHO aHANOTUYHYHO
MAN BAN3KYIO K BbICKA3aHHOM MM, HA0OOPOT, BOBCE MNPOTMBOMOJIONKHYIO. Bo Bpemsa Takux
3aHATUIA OT npenogasaTens TpebyeTcs ropa3ao 60/blie aKTUBHOCTM M TBOPYECTBA, YEM TOTAa,
Korzia OHO npoxoAuT B Gpopme mnepeckasa BblYUTAHHbIX B KHUIax MAM OAABHO M3BECTHbIX UCTUH.
«POpPMbI y4acT1a NpenogasaTtens B ANCKYCCUM MOTYT ObiTb CaMbiMM Pa3HOOOPa3HbIMKU, HO HU B
KoeM c/yyae He HaBs3bIBaHMEM CBOEro MHeHMs. Jlydlle BCero 37O AenaeTcA MyTeM TOHKO
PACCYMTAHHOIO YyMpaBieHMs XOAOM AOMCKYCCUI, Yepe3 MOCTaHOBKY MPoH/1eMHbIX BOMPOCOB,
TpebyloWmX NPOAYKTUBHOIO MbILWIEHWUA, TBOPYECKOTO MOWUCKA WMCTUHbI» [5].

MpUMeHeHNe WHTErpaTMBHOrO Moaxoda B OOy4YeHMM MHOCTPAHHbLIM A3bIKAM MMEET paj,
npemmyulLecTs. Bo-nepBbiX, OH MOMOraeT Yy4YalMMCS Pa3BUTb HaBbIKM KOMMYHWUKALUMM ©
MOHMMAHMA Ha MHOCTPAHHOM f3blKe, YTO MO3BOMSAET MM YCMEWHO B3aMMOAENCTBOBATb C
HOCUTENSAMU A3bIKA U B PeasibHbIX KM3HEHHbIX CUTyaUMAX. BO-BTOPbIX, MHTErpaTMBHbIM NOAXOA,
cnocobeteyeT GOPMUPOBAHUIO  MENKKYIBbTYPHON KOMMETEHLUMW, YTO OCODEHHO BaXKHO B
rnobanbHoM ob6LEeCcTBe, rae B3aMMOAENCTBME C MPEACTAaBUTENAMM Pa3HbIX KyabTyp ABAAETCA
HEOTbeMNEMOMN YacTbto MNOBCEAHEBHOM KMU3HW. B-TpeTbMx, TaKOM Noaxon No3BOAAET yyallMMmcA
Pa3BUTb KPUTMYECKOE MbIWNEHME W YMEHWE aHaNM3MPoBaTb MHOOPMALMIO, MPUMEHATH CBOM
3HAHWA M HaBbIKM B PA3/IMYHbIX CUTYaLMAX.

OfHaKo BHeApeHWe MHTerpaTMBHOMO NoAxoAa B 0by4yeHWe MHOCTPaHHbBIM A3blkaM TpebyeT
COOTBETCTBYIOLLEN NOATOTOBKM yUMUTeNEN U CO34aHMNA COOTBETCTBYIOWMX y4eOHbIX MaTepuanos u
nporpamm. Yumtena AoKHbl ObITb FOTOBbI K OPraHM3aLmMm MHTEPAKTUBHBIX M KOMMYHWUKATUBHBbIX
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YPOKOB, a TaKXe K MHTerpauum M3y4yaemoro Asblka C ApyrMmn npeametamu. Kpome Toro,
MCMNONb30BaHME pPa3HOODOPa3HbIX PECYpCoB, TaKMX KaK ayTeHTUYHble TEeKCTbl, ayauo- M
BMAEOMATEPUASIbI, TaKKe WIPaeT BaXKHYD pPOab B YCMELWHOM peanu3aumm MHTErpaTUBHOIO
noaxoaa.

B uenom, MHTErpaTMBHbLIM NOAX0A B OOYYEHUM MHOCTPAHHbLIM A3blKaM B LUKOJE ABAAETCA
3dEKTUBHBIM M MHOTOMEPHbIM MOAXO0A0M, KOTOPbIM CNocobcTBYET rNyboKoMy M OCO3HAaHHOMY
OCBOEHMIO A3bIKa.
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Abstract
STEM — standing for Science, Technology, Engineering and Mathematics — is a
foundational part of learning that sets students up for success across the board. STEM uses those
subjects in purposeful ways, aiming to offer experiences that show the real-world application of
the content.STEAM takes that approach and adds the Arts in a comprehensive learning
approach. This addition focuses on feeding into kids” innate curiosity and cultivating their desire
to ask questions, explore and solve problems.Schools can encourage STEAM education in many
different ways, from small tweaks in classroom activities to larger investments in technology or
programming. Let’s take a closer look at how to promote STEM education through STEAM
learning, including their benefits and when you should start teaching them.
Keywords: STEM-technologies, biology teachers, higher education, professional
competence, training, formation process, integration.

Why Do We Need STEM in Education?

STEM and STEAM education teach students both hard and soft skills. While learning the
valuable STEM subjects necessary for a 21st-century workforce, kids can also learn skills like
problem-solving, critical thinking and evaluating evidence. They learn about the scientific process
and experience the excitement of exploration and discovery. Kids are curious, and STEAM
encourages that curiosity to build understanding, literate and well-informed citizens with the
power and confidence to make positive change.

When Should STEAM Education Start?

Kids are innately curious. By the time they enter school, they're already capable of thinking
in the ways that STEAM requires — drawing conclusions on cause and effect, making inferences
and reasoning about the probability of events. Since many kids develop this type of thinking before
their first birthday, parents often start teaching STEAM before their kids start school. Simple
activities and discussions can encourage discovery and cover STEM principles at home, and
preschool and kindergarten are the perfect time for schools to start encouraging STEM education
in children.

Early STEAM education builds on kids” natural curiosity to develop critical thinking and
pattern recognition skills. It offers a more engaging type of learning with hands-on experiences
and real-world impacts that lean into a child’s sense of wonder.

When Should STEAM Education Start?

Kids are innately curious. By the time they enter school, they’re already capable of thinking
in the ways that STEAM requires — drawing conclusions on cause and effect, making inferences
and reasoning about the probability of events. Since many kids develop this type of thinking before
their first birthday, parents often start teaching STEAM before their kids start school. Simple
activities and discussions can encourage discovery and cover STEM principles at home, and
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preschool and kindergarten are the perfect time for schools to start encouraging STEM education
in children.

Early STEAM education builds on kids” natural curiosity to develop critical thinking and
pattern recognition skills. It offers a more engaging type of learning with hands-on experiences
and real-world impacts that lean into a child’s sense of wonder.

From creating simple slime to building and competing with robots, educators can apply
STEAM education at every level. An older student in a science class might take samples from the
outdoors and look at them under a microscope. Younger kids can still explore the outdoors,
learning about biology by watching a plant grow.

From creating simple slime to building and competing with robots, educators can apply
STEAM education at every level. An older student in a science class might take samples from the
outdoors and look at them under a microscope. Younger kids can still explore the outdoors,
learning about biology by watching a plant grow.

10 Ways Schools Can Promote STEAM Learning

You can implement STEAM education in many different ways. Here are a few ideas.

1.Form a Science Club

A science club is a great way for kids to develop a love of science and take part in exciting
hands-on activities. They can hone their STEAM skills by discussing their activities and building on
the topics they learn. The club can involve teachers, parents and volunteers, many of whom would
love an opportunity to help.

2. Hold a STEM Camp

While classroom-based activities can make the school day fun and interesting, sometimes
you might want something more immersive or in-depth. STEM camps can bring together
community members and students for exciting, more comprehensive learning events. Whether
they focus on one subject or incorporate many of them, STEM or STEAM camps can provide
detailed, fun and hands-on experiences.

A STEM camp might span several days and cover activities like building a robot, creating a
rocket launcher or setting off chemical reactions. You can even turn to your community for
support. Get volunteers involved or ask local businesses to donate supplies. A STEM camp allows
you to get creative and work with whatever topics interest your students and community.

3. Involve the Community

You probably have STEAM resources all around you in the community. Look to local
businesses and figures to help students learn about various topics. You can also help them see
how STEM translates into successful careers.

Bring in some local professionals to talk about their work and possibly teach a small lesson
about it. A civil engineer might teach a bridge-building class, while a software designer could show
students how to create an app. You can even incorporate STEM lessons in non-STEM professions.
A baker, for instance, could talk about how they use math in their recipes.

Reach out to your community to find these professionals. You can reach out directly to
businesses, and you might also find some help through your students’ parents. Many of them
would be happy to help.

You can involve the community by asking for their support. Local businesses can make
great sponsors. See if they're willing to donate to a STEAM camp, sponsor your supply list or allow
employees to volunteer during their workday. Many companies jump at opportunities to help the
community — it’s good for business and can even give them a nice tax write-off.
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4. Implement Project-Based Learning

Project-based learning (PBL) engages students with real-world projects that have
meaningful effects. Kids may finish these projects within the week or spend the entire semester
or year working on them.

Educators can use these projects to build awareness of the complexities of real-world
problems and allow students to demonstrate their knowledge with a final product or presentation.
Woodshop students might build a structure, such as a storage shed, to donate to a local charity.
Chemistry students might test their town’s water quality and present solutions for cleaning it up.

5. Teach STEM Concepts Through Play

One way to get your students engaged is to teach STEM through play, where you can link
up STEM education with exciting, unstructured activities. You might be surprised to see how many
concepts you can teach on the playground, such as:

1. Physics: Discuss gravity on the slides, centrifugal force on the merry-go-round or balance
on a spring rider.

2. Senses: Mirrors, noisemakers, textural elements, sand and water tablesand even
smelly plant life can help kids explore sight, sound, touch and smell.

3. Kinesthetics: Different types of movement on playground elements can show kids how
their bodies work and what they can do to stay healthy.

4. Math: Have students compare their heights ona jump panel or use a giant abacus or
calculator to learn about math.

5. Wildlife: A critter puzzle can help kids learn about animal anatomy, while a sound
panel can familiarize them with animal sounds.

6. Problem-solving: Many games, like mazes and sliding puzzles, can help students hone their
logical problem-solving skills.

7. Engineering: Gears, wheels, pistons and other fun interactive elements teach how these
parts work and fit in well with imaginative play, such as pretending to be a pilot.

6. Invest in Technology

The Technology in STEM is essential for digital natives. However, technology can also help
you achieve overall STEAM goals. Consider investing in new tech to further your STEAM initiatives.
Some popular pieces of technology to familiarize students with digital tools and boost engagement
include:

1. Robotics: A wide range of robotics toys and kits on the market offer accessible supplies to
create a working robot. Add some challenge by having students compete, either with each
other or together in team robotics competitions. Many robots come with modular pieces
like LEGO® bricks, so kids can get creative as they build and hone their technological
problem-solving skills.

2. Augmented reality (AR) and virtual reality (VR): You can bring technology into the
classroom with AR and VR. While expensive versions certainly exist, low-cost AR and VR
headsets have made it easy for educators to use these exciting tools in the classroom. You
can transport students to the bottom of the sea for a science lesson or learn about the
human body by overlaying anatomical images of a skeleton over another student.

3. SMART Boards: These interactive whiteboards allow teachers to write and move things
around on a large digital surface. Teachers can create high-tech lessons and have students
write on the board and play games while they learn. SMART Boards are highly versatile and
useful in classes of all ages.

7. Create Field Trips and Work-Based Learning Opportunities

Field trips are a fun way to incorporate STEM topics. Plan field trips to STEM-focused
locations like science museums or a botanical garden. Kids can learn about various STEM topics by
immersing themselves in the environment. Field trips are great for place-based education (PBE), in
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which students immerse themselves in local landscapes, cultures, opportunities and experiences.
Its emphasis on participation makes PBE a great fit for STEM topics.

You can go a step further for older students with work-based learning. Students spend a
day “on the job,” similar to a mini apprenticeship. This opportunity pairs well with career
exploration programs, letting kids explore STEM careers like agriculture or engineering in a hands-
on environment.

8. Create a Makerspace

Makerspaces are incredibly versatile. As the name implies, these are places where kids can
create. They get to explore their interests and learn to use tools and materials that they may not
otherwise have access to. In a makerspace, you might find:

1. 3D printers.
Sewing machines.
Laser engravers.
Woodworking equipment.
A recording studio.
Art supplies.
Robotics components.
Filmmaking equipment, such as a camera and greenscreen.
Computers with coding software.
While you may want to limit access to some tools to older students, you can also create
makerspaces for younger students with items like tablets and arts and crafts supplies.

Makerspaces are the perfect entry point for STEM experiences and cultivating authentic
interests. When it’s open year-round, a makerspace lets students continue their STEAM hobbies
after school or in between semesters. Invite parents to get involved and create new things
alongside their kids.

9. Get Immersed in Nature

What better way to learn about the world around us than by going out into it? This type of
PBE can help educators teach about flora and fauna in a more direct, engaging setting. It’s also
great for creating hands-on experiences that show students the impact they can have on our
planet.

Go for a nature walk, teach a class outside or create a wildlife habit. You can also identify
plants or test soil and water. Students can develop hypotheses and learn about the world right
from their school’s backyard. If you have limited outdoor space, a playground with natural-looking
elements can offer opportunities for wildlife education and creativity.

10. Involve Underrepresented Students

Although the numbers are changing, female, Black and Hispanic workers
are underrepresented in U.S. STEM fields. Across all jobs, 11% of workers are Black and 17% are
Hispanic. However, Hispanic workers hold only 8% of all STEM positions and Black workers hold
only 9%. Black workers account for 11% of health-related jobs, though they hold under 10% in all
other STEM fields.

Similarly, while women are overrepresented in health-related jobs, they make up a smaller
portion of the workforce in many STEM fields. The numbers are particularly low for computing and
engineering, where women make up 25% and 15% of workers, respectively.

This underrepresentation is structural, and educators have a significant role in helping
underrepresented groups pursue STEM careers. Make sure your program is aware of these gaps
and makes efforts to close them. For example, some of the biggest reasons women turn away
from STEM include gender stereotypes, confidence gaps and male-dominated cultures.

Educators can help by breaking down those stereotypes, assuring girls that they are just as
capable as boys, providing the same opportunities and presenting women as role models in STEM.
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You can help encourage your students by ensuring your STEAM programs are gender-neutral and
offering opportunities and support for anyone who wants to join.

Nurturing a School Environment for STEAM Education

STEAM education requires ongoing efforts to overcome barriers. One of the most common
challenges in STEAM is the idea that it’s primarily for high school-age boys. Younger kids and girls
often find themselves subtly left out of the equation.

Another issue is the lack of alignment. The entire school needs to be on board with STEAM
education and aiming for the same goals. Educators, administrators, parents and organizational
partners all need to work together.

You can work toward a school environment that supports STEAM by providing the
following elements.

Educator Support

Strong supports help educators provide high-quality STEAM education. Professional
development is one of the clearest examples of this support. Robust professional development
allows educators to see STEM strategies in action with clear, actionable examples and solutions
for overcoming problems. Professional development can also bolster confidence and create a
sense of ownership over teaching STEAM.

Another significant type of support is funding. Administrators can help STEAM initiatives
by providing adequate funding for supplies and activities in and out of the classroom.

Parent and Community Involvement

Involving parents and community members helps you access a stronger, more diverse
network of helpers. Spend some time connecting with these people to increase your school’s
capacity for STEAM education. More help will let you reach more students, cover more topics and
improve the program overall.

Remember to vet your educational partners. You can find many organizations out there to
help with STEM programming — look for those that offer tried-and-true, evidence-backed
programs.

Parent involvement is also critical for a child’s effective STEAM education. Help parents be
active partners in their kids’ education, teaching STEM throughout the day and indulging their
curiosity.
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BinimaeHaipy KbI3METIH iCKe acbipyfa bafblTTasFaH A3CTYPAI Negarornkana b6inim masmyHsi
OKYLLblAAp MUrepyi TMic NeaarornkanblK MKEM MeH COMKECTIKKE KeNTipiAreH FblIbIMW aKknapaT KaHe
ofaH HalnaHbICTbl TaXKipnbenik enTinikTep meH Aafablnap Kyheci peTiHae KabblngaHfaH binim
Ma3MyHbIHbIH, MaHiH alyaa byn OafbiT 6inimaik 6afraapabl OKy aTamacbiH anfaH. MyHAan oKy
KyMeciHae a3amaTTbiH, Tapuxu Aamybl HapbiCbiHAA XMHAKTanfaH binimaep faHa a/1eyMeTTiK
KYHAbINbIK peTiHAe TaHblaaab!.

Byn Ke3KapacTaH AeMOKPaTUANbIK KOFaMHbIH, 6acTbl MiHAETI -LWblfapMallibli, Aepbec oin
KYprize anatbiHagam KanbiNTacTblpy - KanaH binim KMHAKTAy TananTapbiHbIH KeneHKeciHae
Ka/bin Kenai.

CoHfbl Kesaepae 6inimai anammnacTbipy WMAEACbIHbIH apKacbiHAa 6iniMm Ma3myHbIHbIH,
MOHIH alKblHAAYyAa TyNfaHbliH 6afaapabl oKy 6afbiTbl KeH Hasapfa anbiHyaa.Ocbl HafbiTKa opai
OKyLblNap 6enrini oKy Ma3MmyHblH faHa MEHIePYMEH LIEKTeNIMeYi THiC.

Oky Topbume BapbiCbiHAA €H, afAbIMEH WIKIPTTEPAE KYHAbINbIKTbI-MIH/I CypaHbICTap MeH
HMeTTep Ka/ibiNTacTblpy MiHAETI Typaabl, 0N1ap Ty/IFafa KaXKeT cana-KacneTTepaiH, OpHbIfyblHa Heri3
peTiHAe KabblnaaHybl N83iM. bonallak Kofam MyLLECi-TyFa Neaarornkanbik NpoLecc anMarbiHaa
©3 JpPEeKeT-Kbl/IbIKTapblHa KOFaM MeH e TafdblpblHA, KOpLlIaFaH OpTaHbl KOpfayfa AereH
ayankepuwifiik cesiMmiH  KanbiNTacTblpbin, 3AINETCI3AIK NeH HeMKYypanablKTaH Kallblk 60nyfa
H6aynbiHaabl, e3iHiKiHeH 6ackalwa nikipaepai biMblpalbiAAbIKNeH TbiHAAMN, YPAA-*KbIK bICbIPbIN
TacTamal, KaxkeTTiciH Kabblngayra yMpeHyi Tuic.

Tynfanelk 6arpapaarbl 6iniM MasmMyHbl MeMiniHWe TOMbIK KypblabIMFa KenTipinreH,
neaarornkanblK TYPFblda MKemre TYCIpiAreH a1eyMeTTiK Taxipube KynliHae TepT 371e0AeHTTEH
Kypanbin, TeMeHAgeriaen ic-opeketrepae KepiHic bepeai:

-HaTUXKeNiK dopmacbl — Oinim (KoFam, TabufaT, TexHWKa, OWnay, ic-opekeT aaicTepi
OHiHAE) KyMiHAe BeKireH TaHbIMIbIK iC-2peKeTTep:

-ynri G6oMbiHLWA OpbiHAAY enTifikTepi (aKbln-ec »KaHe NPaKTUKabIK enTiikTep MeH
nafapinap) dopmacbiHAaFbl apekeTTepaiH 6enrini saaictepiH icke acbipa biny;

-npobnemai  afdahnapda  KadbinTaH  Thic  Weweimaep Kabbiigay — enTinikTepi
dopmacbiHAaFbl - LWblFaPMaLLbl/ iC-9PEKET, KbI3MET;

-TynfanblK Hafgap (KopluafaH opTafa, AyHuere, agamaapfsa, 3 0OacblHa, Mopasnb
HOPManapbliHa, KO3KApacTblK WAesnapfa »KaHe Tafbl Hackanapbl) dopmMacbiHAAFbl KOHiN-KyM
KYHZbINbIKTbI KaTblHACTapbl opbiHAaM 6iny.

BiniM  Ma3MyHbIHbIH, aTanfaH 3/1emeHTTepi Oip-bipimeH 6alnaHbICTbl XaHe ©3apa
LapTTAaCKaH. ONeyMETTIK TaXipMOeHiH, 0Cbl 3/1eMeHTTEPIH UrepreH aam KaKCcbl OpbiHAaYLLbl FaHa
6onbin KanmactaH, Aepbec, 63 OeTiHWe WblFapMallblNablKNeH SpeKeT icTel, KanblinTacKkaH
KaTblHaCTap »KyneciHe e3 y/eciH Koca bineTiH Ty1fa AapeskeciHe KeTepinyre MyMKiHA K anagpl.

Binim masmyHbl Tapuxm cunatka me. On KoFam JaMyblHbliH Oenrini keseHaepiHae anfa
TapTblNaTblH BiNiM MiHAETTEpPi MeH MaKcaTTapblHa opal aHblKTasnadbl. OPKWU/bl 2JEYMETTIK
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Xyregeri 6inim masmyHbl bipkenki emec. On emip, ©HAIPIC XaHe FblabiMK Binimaepai, Jamy
AeHreliHe calikec e3repmenni.

BiniM Ma3MyHbIHbIH, MaTepUandblk TEOPUACLIH KOAAaHyLWbLAAp BiniMHIH Heri3ri makcaTbl-
OKYLLbINAPFa FbIAbIMHbIH, dPKMUbI CafanapbiHbiH MeMiniHWe ayKbimabl 6inim urepty aen 6inai.
MyHZalM nikipai eTKeH Aayipaepaeri KenTereH TaHbIMa Negarortap Koaaan, Kyatraabl. ATansaH
Teopua BYriHri KyHAe Ae e3 XKYriHywinepiHe ve.

Binim  masmyHbIHbIH dopmanappblH, TEOPUACbIH Kanaylbiiap OKyAbl WaKipTTepAdiH,
Kabinerrepi MeH TaHbIMAbIK KbI3blFyAapblH, O/apAblH 3eMiHiH, ecCiH, YfbIMbIH XaHe oMnay
MYMKIHAIKTEPIH AaMbITyAblH, Kypaabl peTiHae nanganaHaabl. Onap TyciHimiHAe, 6inim Ke3i-akbi.
CoHAbIKTaH A3, eH anabiMeH aAaMHbIH aKbl-eCiH XXaHe KabineTiH AaMbITy KaxKeTTiriHe eH Konab!.
Binim MasMyHbIH ipiKTeyae AWAaKTUKanblK, GOpMann3m TapanTtapfiapbl MaTemaTuKa »KaHe
KNaCCUKa/bIK KeHe TiNgep CbiHAbl AaMbITYLbIbIK CUNATbIMEH KyHAbl NaHAepdi 6acliblibiKKa
anabl.

Kasipri gayip neparormkacbiHaa 6yn eki Teopus Aa CbiHfFa Yilbipayaa. Tasa, *KanaH KyniHae
atanfaH OafbiTTapiarbl Nefarornkanbik »Kyle oKy-Topbue miHAeTTepiH oMaafbigat opbiHAaM
anmanabl. MeKktenTiH, 6acTbl MaKCaTbl-alaMHbIH, aKblJ-€C KYLITEPIH [aMbITbiM, COM apKblabl Oinim
urepyre, oHbl KonaaHa binyre yipety. OcblaaH, byriHri negarorvka AMAakTUKaAbIK MaTepranmam
MeH ANAAKTMKanbiK dopmanm3m HafbiTTapblHAAFbl OKY-TapbOMe icTepiH BipnikTe Xy3ere acblpyabl
KONAanabl.

BiniM MasMyHbIHbIH, MIHAETI KOFAaMHbIH S/eMAIK AeHrenre cal Kanamnbl XKaHe Kacibu
M3JEHUETIH KeTepy, OKylblIap CcaHacbiHA@ OCbl 3amaH b6ifim  geHreni meH OinimaeHy
HafaapnamacbiHbiH TananTapbliHa CaMKec anem HBenHeci KanbIiNTacTbipy; TYAFaHbIH YATTbIK KaHe
2N1EeMAIK M3AEHMETKe apanacyblHa; OCbl KYHFi KOFAaMHbIH T/ TymacblHa alHanfaH »KaHE CoJ
KOFaM/bl XKeTinaipyai myaaenereH agam KaHe asamaT Topbueney; KoraMHbIH MamaHaap KOpbIH
YKaHFbIpTa KeOEeNnTIn, api Kapan AambITy.

Binim Ma3sMyHbIH KanbiNTacTblpyaasbl H6ACTbl MaKcaT-apanblK, YATTbIK, STHUKANbIK, AiHW
KOHE 2N1eyMeTTiK TeriHe Kapamal agamiap, XanblKTap apacbiHAafbl ©3apa TYCIHICTIK neH
KbI3METTECTIK KaTblHaCTapAblH, OPHbIFYbIHA IpPAEeMAECY, OKYLbIHbIH, ePiKTi MiKip MeH HaHbIM
Tayday KYKbIFblH  iCKe  acblpyfa  KOMEKTecy, opKWAbl  AYHMEeTaHbIM  Ke3KapacTapdbl
bIMbIPALLUbINALIKNEH ECKEPY.

Binim MasmyHbl XKannbl KoHe Kacibu binimaepaeH Kypanagpl. Hannbl Oinim masmyHbl
HeriziHAe TyAfaHblH, Xainbl M3AEHMETI, OHblH AYHWETaHbIMbl, a3amaTTblK 6afaapbl, a1emre,
eHOeKKe }aHe KofamablK emipre 6oafaH Ke3Kapach! KaabinTacabl.

Kacibn 6inim masamyHbl afiamsa HaKTbl eHOEKTIK ic-apeKeT canacbiHAarbl 6inimaep meH
enTiNiKTepAi Urepy YLWiH Ka*keT.

Meparornka fblnbiMbiHAA BiNiM Ma3MyHbIH ipiIKTeyAiH, ealeM-LeK Kyneci KabblngaHfsaH.
Ocbl wWeKTep HerisiHae MekTenTe 0OepineTiH 6iniMm  Ma3myHbl  Kenecigen TananTapabiH
OpblHAANybIHa cebiH TUri3yi MiHAETTI:

-TY/IFaHbIH aH-aKTbl JaMybl }KaHe OHbIH 0a3anblk MaAEHUETIHIH KaNbiNTacyblHa KaxeT
MiHAETTEPAI TONbIK Ta BipTyTac Kynae 6epinyiH KamTamachi3 eTy.;

-OKY NaHAEPi MEH KOFaM/bIK MPaKTUKara eHeTiH HBinim maTepunanaapblHblH, FblbIMU XKaHe
TYPMbICTbIK MaHbI3fa ne 60onybl;

-9PKM/bI Kac AeHreiHAeri oKyl blAapAbiH HAKTbl MYMKIHAIKTEPiIHE CallKec BOybI;

-MaTepmnan MasmyHbl KBEMiHIH OKYLLIbIHbIH MYMKIH 60NFaH Urepy yaKbITbiHA COMKeC Kenyi;

-¥aNnbl opTa BiniMAj KypacTbipyda Xanblkapasblk ToxKipnbeHi eckepy;

-OCbl 3aMaHfbl MeKTenTe H6ap OKy-aA4iCTEMENIK XKaHe MaTepuanabik 6asara calikec 60nybl;

Binim Mma3myHbl OKy KocnapnapbiHaa, 6araapnamanapblHA@, OKY/bIKTAP MEeH OKy
KypanaapblHAa alnKkbiHAanaabl. OKy KOCNapbl-OKY OPHbIHAA UrepiNeTiH OKY NaHAEPIHIH, KYPaMbiH,
onapablH, MeHrepy bipi3giniri MeH Kesek TapTibiH, ap NoH OOMbIHLLIA KblAAbIK, anTa/blK 66aiHreH
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cafaT CaHblH, OKY Xbl/bIHbIH 6ac-ask Mep3imi }KaHe anTa, alnnapbiH aHbiKTan bepeTiH KyxKaT. OKy
}ocnapabl TYHip *aHe HaKTbl OKY MeKeMeci TapanblHaH »KacaifaH OKy *kocnapbl 60bin beniHeai.
Tybipni oKy »ocnapblHAa MmeKTen KabblpfacblHa OKY *blA4apbiHa opai »KyprizifeTiH bapwa oKy
noHAepiHiH Ti3imi bepineai. Mrepinyi KaxeT naHAep OKy *KOCMapbiHAa yw Tonka beniHeai: 1)
MiHAETTi, 2) oKyLWbIiNap Kanaybl 6OMbIHIWA XaHe 3) MeKTen KeHeci bekimimeH eTineTiH naHaep.
Tybip OKy *KocrnapblHAa apKM/bl BiNiM cananapbiHa, OKyLUblAAp TaHOAYbIMEH €HreH Kypcrepre
apHanfaH caratTap beniri epHekTeneai.

Tybip kocnap HerisiHae »eKke epeKWenikTepiH eckepymMmeH MeKTen 63 oKy *KocnapaapbiH
»acangpl. OKy dopmanapbiHa Kapal KyHAi3iri, aybicbiMAbl, CbIPTTal, KalUbITbIKTAH OKbITY
}ocnapnapbl Aa ap Kuabl Kenedi. OKy »kocnapnapbl HeridiHae oKy bargapnamanapsl Tysineai. OKy
bafgapnamanapbl e3 iwiHe: 1) HaKTbl MAHAI OKy XeHiHAeri TYCIHIKTEMEHi; 2) OKyLblnapapbiH,
BinimiHe KoWblnaTbiH TananTapAdbl; 3) ap CbiHbINTA NaH OOWMbIHLIA OTINETIH MaTepuanaapabi,
TAKbIPbINTbIK, »KOCMNap/iapbiH; 4) NaH Kypcbl boMbiHWa Hinimaep MeH TakblpbinTap TisiMiH; 6)
KaXkeTTi aaebueTTep ayKbiMbiH; 7) GaKblaay CypakTapbiH; 8) KypCTbiK, AMMAOMAbBIK KYMbICTAp
TaKblPbIBbIH KAMTUAbI.

Oky barnapnamanapbiHblH, TYOiNi, OKy-*KYMbIC aHe aBTOPAbIK Typaepi axblipanaabl. Tybip
baroapnamanapbl  MemnekeTTik  6iniMm  cTaHAapTbl  HeridiHge HakTbl MaH  DOoMblHWA
KypacTbipbliaabl. Onapabl YCbiHbIC cMNaTbiHAA Kabblnaayfa 6onazabl.

OKy -Kymbic bafgapnamanapbl  Tybip ocnapbl HerisiHge Ty3inin, MEeKTenTiH,
neAarornkanblK KeHeciHiH, wewimimeH 6ekuai. byn 6bardapnamanap 6Oinim cTaHAapPTbIHbIH,
TananTapblHa CoWMKec, COHbIMeH 6ipre On HaKTbl OKY OpPHbIHbIH MYMKIHAIKTEPIH ecKkepimeH
acanaapl.

ABTOP/IbIK OKYy *OcnapnapbiHAa 6iniMm CTaHAapTbiHbIH, TafanTapbl MiHAETTI cakTanaapl,
bipaK OKy MaTepuanblH YCbIHYAbIH ©3relle KWCbiHbl, OKYy ©6apbiCblHA@ OKbIN-3epTTeneTiH
KyOblNbICTap MeH npoLecTepre aBTop TapanblHaH ©3iHAIK Ke3KapacTap 60aybl MyMKiH. MyHAaal
Hbarnapnamanap KebiHe TaHAamanbl KypcTap MeH daKkynbTaTMBTepae KonaaHbic Tabaapl. OKy
baroapaamanapblH KypacTbipyablH, Neaarornka TapuxblHAa eki afici 6enrini: KOHUEHTPAI KaHe
Ti36eKTi.

KoHueHTpAi aaicke opalt Bip OKy caTbiCbiHAA OTIATEH OKY MaTepuanbl anaafbl KoFapblaay
caTblfapAa Kypaenipek Kynae »KaHe okblnagpl. byn agicTi KonaaHyAblH, KaXKeTTir oKyLblAapabiH,
¥ac epeKLlenikTepiH eckepin NPUHLNIH cakTaydaH TybliHAANAbI.

Ti3bekTi aaicneH Ty3inreH oKy OafgapnamagapbiHa 9P Ke3eKTi OKY CaTbICblHbIH
MaTepmanbl O©TKEH KbladapAarbl UrepinreHaepadiH KMUCbiHAb!I »Kanfacbl peTiHAe KabblngaHaabl.
MyHZalM oKy ©3iHiH yHemainirimeH eneHen,.

binimAaik OKy MaTepmanbiHbiH, HaKTbl Ma3MyHbl OKY/IbIKTap MeH OKYy KypaadapblHaa
alwblnagpl.

OKy/IbIK MeKTeNTiK 6iflim aknapaTbiHbIH KO3i api OKY *Kabablfbl, BinimaeHy MmakcaTTapbl MeH
Ma3MyHbl aliKblHAANAbI.

OKyY/IbIKTbIH, 6acTbl KepiHici-maTiHae. MaTiH Keneci 6ipinikTepaeH Kypanaapl:

-Herisri (TyfFblp TEpMUHAEP, ONapAblH aHbIKTamanapbl, Herisri gepexkTep, KybbiabicTap,
OKWFanap; 3aHAap, TEOPUANAP KOHEe XKeTeKLi naeanap XaHe 17.6. 6anHbl);

-KOCbIMLLIA (Ky»aTTap, XPecTomMaTUANbIK KOHE aHbIKTamasblK maTepuangap, emipHama
[epeKTepi, CTaTUCTMKa MaNiMeTTepi XaHe T.6.);

-TyCiHiKTeme( Kipicne, eckepTynep, Co3/iKTep, kepcetTnenep »aHe 1.6.)

OKylwblnapfa  KOCbIMLI@  OKY  Kypandapbl  AanbliHAanaabl.  MyHAa  OKy/bIK
MaTepuanaapbliHbiH Kenbipi MasmyH TypFbiCbiHaH TepeHael Tyceai, keHeneai. OKy Kypanaapbl —
Hynap xpectomaTmanap, ecen XMHaKTapbl, aTAaCTap, KaTTbIFy *KMHAKTAPbI }KOHE CON CUAKTHI.

[LlaFblH MeKTenTep KOoFaMHbIH, Oap/iblK JamMy Ke3eHiHAe sKaHe OyriHri 6inimai »kaHanay,
6inim BepyaiH YATTbIK VATICIH »Ky3ere acblpy XafaalblHAa ©3 VaeciH Kocapbl moa. MyHaan
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MEKTENTePAiH KYMbICbl OYriHr 3aMaHblH CypaHbICbiH OonalaK TananTapbl MeH YLITacTblpa
OTbIPbIMN, aybl/l }KaFAalblHAA KeKe afaMabl KaNbIMTACTblipyFa , AaMbITyFa OafblTTanfFaH.

lafbiH meKkTenTe cabakTaH TbIC KYMbICTapAblH OpHbl epekwe. CabaKTaH TbiC
KYMbICTAPAbIH, Ma3MyHbl — OKYLLUbIHbIH TEOPUABIK BiniMiH KEHEMNTIN TONbIKTbIPA TyCedi aHe
OKYLLbINAPAbIH, KeKe KabineTiH gambiTa Tycei.

OkyuwblnapablH cabak ycTiHaeri *aHe cabaKTaH TbiC apeKeTTepiHiH bipiryi KopwafaH opTa
Typanbl Bip-TyTac TYCiHIK KanbiNTacTbipyfa, TEOpMA MeH NpaKkTMKa apacbliHAa ©OalnaHbICTbI
KamTamMacbl3 eTyre OKy Topbue yYpAiciH Kypyda KoHe OKylbl TyAfacblH KaabliNTacTblpyaa
YUNECIMAIKKE KEeTyre MyFafiMaep MeH CbiHbIMN KeTeKLWinepiHiH, neaarorMkanblk KebepnikTepiHiy,
XKeTinaipyre, Mmyfanimaep MeH OKyLbl1ap apacbiHAAfbl bIHTbIMAKTACTbIKTbIH, AaMyblHA bIKMAAA
eten.

LLlarblH MeKkTenTepae oKy MeH TopbueHiH, BipikTipayi MblHa TOMEHAETT }KYMbICTAp apKblbl
Ky3ere acagpl:

— Hasanblk KacinopbliHAapaa, TabusaT aacbiHAa, Myparkannapaa, MaAeHN mekemenepae
MeKTeNnTeH TbiC cabakTaH yMbIMAACTbIPY;

— aYbINAbIK TMMHA3MANapAa, AUuennepae OKbITy YLWiH 9ap TypAi XacTarbl AapblHAbI
Hananap TonTapbiH KYpPY;

— TaHAaybl DOMbIHLWA, epKiH cabakTap, oKy NaHAepi HOMbIHIWA ONMMNNALANAP KYPTi3y;

— KacinTik bafaap 6oMblHWa CcofaH Callkec OKy OafgapnamanapbiH OKbITYy KewiHae
apHaynbl cabakTap eTKisy;

— OIipiKTipiAreH »aHe NaH apanblk OKy cabakTapblH Kyprizy. OrywblnapablH, cabak
YCTiHAEr »aHe cabakTaH TbiC apekeTTepiH DipiKkTipy ObipblHFAN NeaarorMKanblk Kyhe Kypyra
barbiTTanfaH, oHga apbip Kypangap Topbuenik XaHe biniMAiK MIHAETTEP KeleHHiH Lwewlyre
KemekTecea,.

[lafblH MeKTenTiH, OaclbliapbiHaH, MyfanimaepaeH Kacibu  MKkemainiktepi  meH
WbIFAPMalUbINbIK  Kbl3MeTTe 6acga, aknapatTbl KamTamaccbi3 eTy, Tangay, Kocnapnay,
YMbIMIACTbIPY SpeKeTiHAe BiNiKTiAIKTI Tanan eTefi. AFHWM ayblAAblK MeKTen KafdalblHaa erep
MyFaniMmaep OKyLIbINAPAblH, Kbl3bIFy/bIKTapbl MEH CypaHbICTapbiH eckepyai ke3aereH 6o1ca oHAa
aTKApPbINATbIH }KYMbICTAPAblH, TYpAepi OKy NoHAEPi MeH cabaKTaH TbIC *KYMbICTAPbIH, Ma3MyHbIH,
MaKcaT MiHAeTTepiH bipikTipe anatbiH 6oMaabl. ByraH MeKTen YKbIMbIHbIH, }3HE CbIHbINTaPAMKbIH,
as3fpblfbl, OKY VPAICIH MKemAaen Kypy MYMKIHAIr, KopwafaH OpTaMeH HefypabiM TepeH,
HbannaHbICTap cenTik eTea.

OKkyLwblnapabiH cabaKkTaH TbiC 9peKeTTepiHAEr OKY Tapbue ypaicTepiH BipiKTipyaiH, xy3ere
acblpyblH, WapTTapsbl:

- YATTbIK »KOHE XKeprinikTi A3CTypaepdi eckepe oTblpbin, MEKTENTiH, Topbue KbI3METiHiH,
aybln icTepimeH, aybin TipwinirimeH 6alnaHbICTbIPbINYbLIH (MEKTEN MNeH ayblablH Mepekenepi
Hipnecin eTKi3yi, KopllafaH OpTaHbl KOPFay KaHEe OfaH KaMKOP/IbIK ¥acay) KaMTamachi3 eTy;

- OKywblnapapiH,  Kbi3blFyWbIAblFbl  MEH CypaHbICTapblHa Kapah  LWblFapMaLlblablIK
bipnecTikTep, yipmenep, cekumanap ymbiMaacTbipy;

- OKylWbINapAblH, MeKTeNnTe AEManbiC YaKbITbiH (LWblFapMallbiabiK Halrikaynap, nikip
cambICTap, TaKbIPbINTbIK KelTep, KeHiN4INep MeH TanKkblipaap Kaybbl, CMOPTTbIK *KapbiCTap »KaHe
Tafbl 6acKanapbl XaTabl); YMbIMAACTbIPY;

- OrywblnapabliH, KNy6TbIK BipnecTikTepiH, yaKkeHAep MeH BananapapblH, LWblFapMaLlblbIK,
VKbIMAAPbIH YUbIMAACTbIPY YLLIH KeprinikTi MamaHaap meH Myfanimaepai TapTy;

- OKylWblnapAbl caHanbl TYpAe Kacin TaHAayfa, SKOHOMMKanbIK bOinimaepai aybingafbl
BHAIPICTIK TeXHONOTrMANAPFa MeHrepyre AanbliHAAY;

- OKywblnap yXbiMblHAQ ©3iHAIK 6ackapyabl AaMbiTy: OKYyLWbINAP apacbiHaH Y/KeH
OKYLWbINAp MeH KillKeHe OKyLWblIapAblH, bIHTbIMAKTACTbIK, KaTbIHACTapblHa HerisaeneTiH ap-TypAi
YKacTafbl TONTAP/bIH, 9PEKETTEPIH YbIMAACTbIPYFa bIKNan eTyre KabineTTi y34iKTepai aHbIKTay;
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- MeKTenTiH, KopwafaH opTameH OaMNaHbICbIH KEHEWTY ayblal OKYLUbINAPbIH KapbiM-
KaTblHacKa 39pyniriH 6onabipmay.

KopbITbiHAbINAM Kene HacTayblll CbIHbIM OKYLWbINAPbIHbIH, cabakTaH TbiC YaKbITTapblH
TMiMmai eTki3yi byriHri TaHaa e3ekTi macene. CoHAbIKTaH 6i3 YCbIHbIN OTbIPFaH LWafblH KypcTap o1ap
H6ananapapl *KanblKTblpMadbl api Ken casmak Tycipmeingi. bana oMblH MaTepunangapbl apKbiabl
KenTen Heri3ri binimaepiH WbIHAAM, *KaTTbIFY *KYMbICTAPbIH KYPri3e anagbl.
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Nitg inkisafi Gzra aparilan isin istigamatlarindan biri nitqgds orfoepik normalarin gozlanil-
masini tarbiya etmakla bagldir. Nitgs verilan orfoepik talablar dedikds, adabi dil normalarina uy-
gun danismaq nazarda tutulur. ibtidai maktabda sagirdlar adsbi dil normalarina atrafda olan in-
sanlarin danisigini axz etmak (yani, imitasiya etmak yolu ila) ve magsadydnli talim vasitasils yiye-
lanirlar.

Danisig va oxu zamani adabi talaffliiz normalarinin gdzlanilmasi vacib amildir. Bu, an asasl,
dilimizdaki sozlerin farqgli (har kasin istayina uygun olaraq) talaffizinin garsisini alr; digar
tarafdan insanlarin bir-birini dlzgin basa dismalarina, asanlgla anlamalarina komak edir. Clnki
danisig va oxu zamani orfoepik normanin gdzlanilmamasi, bu va ya digar sozlin qulaga yatqin
taleffliiz olunmamasi dinlayanin diggatini asas matlabdan yayindirir. Prof.N.Abdullayev yazir:
“Duzgln talaffliiz dinlayicinin diggatini fikrin ifada vasitalarindan daha cox mazmuna yonaltmakls,
nitgin asan anlasiimasina va darhal gavranilmasina komak edir” (1, 126).

Qeyd etmaliyik ki, sagirdlar oxu va danisig zamani adabi talaffliz normalarini gbzlamak ba-
carigina gisa zaman kasiyinda yiyalanmirlar. Bu sahada davamli vardislarin formalasdiriimasina
maktabagadar dovrdan baslamagq lazimdir. Bagcanin boyik ve maktabahazirliq gruplarinda tarbi-
yaci usaqglara sasla harfin fargini izah edir. Maktaba gadam qoymus usaglar yazili nitgs yiyalandik-
o, dilimizdaki bir sira sdzlarin sas va harf tarkibinin har zaman Ust-lsta dismadiyinin sahidi olurlar.
Har darsde mintazam olaraq aparilmasi zaruri olan dialekt va kitab talefflizi il orfoepik te-
lafflzin tutusdurulmasi, miqayise edilmasi tadrican sagirdlara oxu va danisiglarindaki qlsurlari
aradan galdirmaqda komak edir.

Sagirdlarda diizglin orfoepik vardislarin formalasdiriimasi, miayyan manada, yazil nitgs
verilan baslica talablardan birinin — orfografik dizglnliyin formalasmasina da yol acir. Professor
N.Abdullayev sagird yazilarinda buraxilan sshvlari onlarin basverma sabablarina gbra gruplasdirar-
kan, “qgusurlu talafflzin (adi danisig dili va yerli sivaya maxsus talaffliziin) tasiri ils bas veran”
orfografik sahvlari ayrica kateqoriya kimi nazardan kegirir (1, 85).

Sozlerin orfoepik normalara uygun talafflizi sagirdlarin [Ugat ehtiyatinin zanginlasmasina
da tasir edir. Bels ki, sagird bazan bu va ya digar s6zin dizgin talaffliziniG bilmadiyindan badii
asarlarin nagl edilmasi zamani (va digar nitq situasiyalarinda) strafdakilarin tana va gillsina tus
galmakdan gorxaraq hamin s6zi islatmakdan ¢akinir. Vo getdikca hamin s6z nitg praktikasinda
isladilmadiyindan yaddan cixaraqg usagin faal ligat fonduna daxil olmur.

Ana dili fann kurikulumunda geyd olunur ki, imumtahsil maktablarindas dil taliminin asas
maqgsadi sagirdlarin nitg madaniyyatina yiyalanmasini tamin etmakdir. Prof. A.Babayev yazir: “Nitq
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madaniyyati insan madaniyyatinin, nitq gozalliyi insan gdzalliyinin, nitgin tasirlilyi insan ntfuzunun
tarkib hissasidir” (2, 50). Nitg madaniyyati danisigda dilin bitin normalarinin (fonetik, leksik,
sintaktik, Usubi va s.) gozlenilmasini talab edir. Bu baximdan, sagirdlards dizgin talaffiiz ver-
dislarinin formalasdiriimasini Ana dili fann kurikulumunda dovlat tarafindan garsimiza goyulan
asas talabin — nitg madaniyyati tarbiyasinin tarkib hissasi, vacib komponenti kimi dayarlandirma-
liyik.

Bas bu giin ibtidai sinif sagirdlarinin adabi talaffliz vardislarina yiyalanmasi tglin hansi islar
gorular? Darsliklarin tahlili sdylemays asas verir ki, ibtidai maktabds sagirdlar dilimizin sas sistemi
ila tanis olur, saitlarin, samitlarin, o cimladan eynicinsli va muxtalifcinsli gosasaitli va gosasamitli
sozlarin talafflizl, vurgu ils bagl gaydalari dyranirlar; muxtalif sakilcilarin (masalan, com sakilcisi
(nar[rar], qiz[dar], on[nar] va s.), cixislig hal sakilcisi (can[nan], man[nan] va s.), isimdan sifat
duzaldan -I* (duz[du], gar[ri], limon[nu] va s.) sakilgisi va s.) talaffliz variantlari ila tanis olurlar;
cUimla qurarkan fikri daha aydin catdirmaq Ucln yazida durgu isaralarindan istifada edildiyini, sifahi
nitgda isa hamin isaralarin boylk va kicik fasils, intonasiya va s. ile ifada edildiyini dark edirlar.
Qeyd olunan dil gaydalarinin kecilmasi sagirdlards adabi talaffliz vardislarinin formalasdiriimasi
Ggln genis imkanlar acir.

Umumi sakilda desak, ibtidai maktabdas sagirdlara:

a) saitlerin talaffuzy;

b) samitlarin talaffizi;

c) grammatik formalarin (sakilcilarin) talaffliz ila bagh misyyan qaydalar oyradilir.

Son nasr | va Il sinif darsliklarinda (2020-2021-ci il nasrlari) sagirdlara oyradilmasi nazards
tutlan orfoepik gaydalar (imumiyyatls, dil gaydalart) “Bunlari bilmaliyik” rubrikasinda yer almisdir.
9dabi talaffliiz vardislarinin formalasdirilmasi magsadila | sinif darsliyinda verilan ilk gayda “K har-
finin iki sasi ifads etmasi”dir. Bu magqgsadle darsliyin 12-ci sahifasinda “Bunlari bilmaliyik”
rubrikasinda sagi